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INTRODUCTION

Academic research is a vital part of university education. Conducting research and
writing a final thesis is one of the most demanding parts of university study. It is expected to
prove that students have acquired all the necessary skills - formed during and granted by
their previous theoretical study and practical training — needed for academic work, i.e. to
identify a problem, determine suitable procedures, complete the task and draw possible
solutions applicable in real-life situations. However, this part, as interesting as it seems to be
for teachers and supervisors, may really be “painful” for students. The problems both
students and supervisors usually face include the following:

e Some students start their work too late, only several months or even weeks (!) before
the thesis is due. This leaves them too short a time to conduct any research, let alone
any valuable and in-depth research.

e Many students attempt to conduct their academic research without any previous
preparation and planning — their main aim is to “get through it” and produce some
“pages” without any system and academic value.

e Many students have serious problems with handling the topic; they remain in an
just-don’t-know-where-to-begin” phase for too long.

e Curiosity, academic “eagerness” to find out something new and creative optimism,
are felt too rarely; on the contrary, students mostly feel confused, stressed, and
overwhelmed by their academic research and, consequently, their thesis writing.
These are not the best emotions to start and complete any task.

e Judging from students” comments, it sometimes seems that tutors assign only topics
with too many available sources or topics with almost no resources.

e Although the tutors do not like to see it, Wikipedia seems to be the main resource
helping students get a general idea of the topic, grasp terminology and see the wider
context inevitable for their research. More valuable and sophisticated sources,
including library databases, come as the second or even third choice (after blogs and
other internet sources like www.referaty.sk).

e Students often claim that their study did not prepare them for academic research at
all. They are informed about methodology of research only in theory, they had nearly
no possibilities to conduct academic research before their final year of study.

e Students constantly “struggle” with academic discourse and academic writing rules,
since they have not been asked to follow them before, for example for the
preparation of their seminar assignments and presentations.

III_

The aim of this handbook is to help students avoid at least some of the above
mentioned problems and obstacles, so they can stop seeing academic research and thesis
writing as painful, overwhelming and intimidating processes.
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The handbook reviews useful information and some practical instructions about how to
plan, organize, conduct and report on academic research. The rules of academic writing are
not the subject of this book.

The authors of the handbook are university teachers with valuable experience as
supervisors of theses of various types. They wrote their respective chapters using their
practical experience, with the intention of helping their students. The first chapter defines
some general characteristics of academic research. The following describe specific features
of the branches of academic research typically conducted within the majority of the study
programmes provided at the Department of Language Pedagogy and Intercultural Studies:
general linguistics, applied linguistics, language pedagogy, cultural and literary studies. The
chapter on the features of academic research for translation studies is forthcoming.

Editor
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1 ACADEMIC RESEARCH

Silvia Pokrivcakova

1.1 General notes

The main responsibility of any university might be defined as follows: to produce new
knowledge and disseminate it among students, professionals and the wider public. New
knowledge is usually created through research and then it is disseminated through
education activities (lectures, seminars, etc.) and publications.

It is a never-ending cycle: research is a starting point and source of university education
and, at the same time, it is its final aim (academic research conducted to write a thesis).

Very simply, research can be defined as the search for knowledge. The types of research
can be put into dichotomies:

Basic vs. applied research

- basic: its primary aim isto discover new facts or develop new theories, it looks at
causes, effects, and the nature of things;

- applied: its aim is to apply new ideas and new theories arrived at through basic research
to specific problems in real situations.

Primary vs. secondary research

- primary research: collecting and interpreting entirely new data gained via any research
method,

- secondary research: summarizing and interpreting existing data. As opposed to primary
research where researchers collect data directly from texts, or respondents, during
secondary research researchers collect data that already exist and were published by
other authors (this type of research is characteristic for bachelor theses).

Scientific vs. academic research

- scientific: it is conducted by members of the scientific community using advanced
scientific procedures;

- academic: research conducted typically by students under the supervision of an
experienced professional. Along with investigating new knowledge, students develop
their academic skills necessary for doing research. The benefits they get may chiefly be
those of becoming familiar with fairly routine procedures, learning research
methodology, learning the operation of any relevant equipment, and absorbing the
"culture" of the discipline.

Academic research is research conducted by students as part of their academic training.
Outcomes of academic research are typically summarized in the form of theses
(dissertations). The submission of a thesis is a compulsory part of every study programme
and its defence is included into state exams (§ 51 ods. 3 zdkona o vysokych Skolach, 2002).
Generally, the thesis is seen as proof of the student’s ability to conduct independent
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research under (bachelor, diploma and doctoral theses) or without the guidance of
a supervisor (rigorosa, attestation theses).

All theses must follow the same rules of scientific methodology and share a common
structure and academic discourse; however, the type of the thesis determines its
orientation, methodological complexity and the level of significance of academic research
outcomes and contributions.

The bachelor_thesis (bakaldrska praca) is thefinal thesis required as one of the
conditions for the completion of every bachelor study programme (Zakon 131/2002, § 52,
par. 4). By writing and defending a bachelor thesis, a student demonstrates knowledge and
orientation in the study field corresponding with the respective study programme and the
necessary skills to collect, interpret and process scholarly literature and other information
sources. Although academic research planned and conducted for bachelor theses is usually
very simple, it still must follow all the rules of scientific methodology. The bachelor thesis
can be based on a compilation, synthetic review of literature, or a part of applied research
with new synthetic views on a given topic or with new knowledge of limited extent. The
outcomes should be of pragmatic character and applicable in students” future professions.

The diploma thesis (diplomova praca) is the final thesis required for the completion of
every masters (magister) study programme (Zakon 131/2002, § 53, par. 4). Compared with
the bachelor thesis, the diploma thesis should be longer, more detailed, following all
standards of research work and present new knowledge for a particular study field. The
diploma thesis has the character of a simple scientific study based on a representative
selection of specialized scholarly literature. The author of the diploma thesis demonstrates
his/her skills to conduct academic research (under the supervision of an academic staff
member) and present new academic outcomes useful for practice.

The rigorosa thesis (rigorézna praca) is submitted as part of rigorosa exams to aquire
the academic title of doctor (PaedDr., PhDr., RNDr,. JUDr., etc.). Its character and structure is
very similar to the diploma thesis. The only difference is that the rigorosa thesis, including
the research necessary to complete the thesis, is conducted independently by its author,
without the help of any supervisor.

The doctoral thesis (dizertacna praca) is part of the doctoral study programme and it
reports on a research project. The doctoral thesis should be a substantial and original
contribution to scholarship. Through its composition and defence the author demonstrates
his/her preparedness and already formed skills necessary for independent research work.
The doctoral thesis has a character of concise scholarly work based on the author’s detailed
knowledge of relevant scholarly literature and excellent orientation in previously acquired
research results and outcomes. The author of a doctoral thesis illustrates his/her ability to
prepare, organize, carry out and present valid and reliable research by using an appropriate
combination of research methods.

Other types of theses include the final thesis (zdverecnd pisomna praca), attestation
thesis (atestacna praca), and so on.
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1.2 ACADEMIC RESEARCH PROCEDURE

Academic research must be planned, organized, and gain data interpreted in line with
the rules of scientific methodology.

Tab. 1: Typical procedures in conducting qualitative and quantitative academic research

Qualitative research

Quantitative research

Preparatory phase

Collecting information (later
summarized in literature review
chapters of the thesis)

Collecting information (later
summarized in literature review
chapters of the thesis)

Selecting/narrowing a topic

Selecting/narrowing a topic

Formulating a research problem

Formulating a research problem

Defining variables

Formulating hypotheses

Selecting research methods

Selecting research methods

Data collecting and
analysis

Data collection

Data collection

Data processing

Data processing

Interpretation of results

Interpretation of results

Verification of hypothesis

Comparing new results with
previous knowledge
summarised in the literature
review

Comparing new results with
previous knowledge summarised in
the literature review

Formulating conclusions

Formulating conclusions

Presentation of
results

Writing a report/a thesis

Writing a report/a thesis

Presentation of the thesis

Presentation of the thesis

Although it seems that the research process is linear, the step-by-step procedure, in
reality such progress is extremely rare. After some steps, a topic may need to be narrowed
and an initial research plan revised. Sometimes some material needs to be added and some
deleted. Sometimes new data do not support the initial thesis of the research.
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1.2.1 PREPARATORY PHASE

Collecting information and putting academic research in a wider context

Academic research starts with a critical review of literature (scholarly articles, books, on-
line sources, dissertations, conference proceedings, etc. relevant to the area of research).

No research is “an island in the sea of ignorance” (it is very unlikely that any
contemporary researcher is the first person in the world interested in the topic). On the
contrary, research must be set in a wider context. It must build upon the results of previous
research and, later, it may become the inspiration and starting point for other researchers in
the future.

Moreover, the researchers’ awareness of previous researchers, existing theories, and
various information sources help them identify the research problem, select suitable
methods and position new research in an existing academic context.

During this phase of academic research the author should answer the following
questions:

e What sources can be found dealing with the topic?

e What is the terminology used to describe the topic?

e What authors have been interested in the same topic and what have they written on
it?

e How is each work similar to and how does it vary from other ones?

e Which sources make the greatest contribution to the understanding and
development of their area of research?

e What research was conducted previously on the topic? Are there different results?

e What theoretical approaches have been applied to study the topic?

e What research methods have been applied to study the topic?

e Are there any standardized/non-standardized, but reliable and valid research
instruments you can use to conduct your research?

e Isthere any aspect of the topic that has not been questioned yet?

In the thesis, this phase of academic research is summarized in the part called Literature
review (sometimes known as a theoretical part; it usually takes up approx. one third of most
theses). The review not only involves information collected from various sources (the more
the better) but, what is more important, their critical evaluation. Some students wrongly
understand the review as an enumeration of available sources, summaries, and quotations
from them (an obvious sign of such an approach is when every paragraph begins or ends
with the name of a researcher). This could never be enough — even for the bachelor thesis.
Each source should be seen in the context of its contribution to the understanding of the
subject. Literature review is thus the result of secondary research. A quality review of
literature both prevents duplication of effort and gives a steady theoretical background for
research activities described in the empirical/practical part of the thesis. However, literature
review does not present new knowledge and cannot be considered as a contribution to
primary scholarship.

10
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A good literature review:
e s related directly to the research question you are focused on;
e gives a summary of what is and is not known yet;
e identifies areas of controversy between opinions and previous research;
e formulates research problems that need further attention and research.

Most frequent mistakes and weaknesses found in theses:

e not enough sources;

e |ack of recent sources;

e rather random selection of sources without any system and sequence;

e relying on unreliable sources (e.g. students” internet pages, chats, anonymous
sources without revealing the name of the author or institution — for guidelines see
Cornell University Library, 2011);

e the author just collects and quotes sentences from sources without his/her own
contribution (comparison of their meaning and impact, critical evaluation of the
strengths and weaknesses of some ideas, etc.).

Selecting and “narrowing” a topic for academic research
Typically, topics for theses are formulated and published by supervisors. They are rather
general to give authors some space for individual needs and independent contribution.
Aspects to be considered while “narrowing” a topic include:
e attractiveness of the topic;
e urgency of the research problem or topicality of the issue;
e author’s personal and professional preferences;
e institution’s priorities (some topics for theses may be in line with research activities of a
supervisor/department/university, or they are part of larger projects);
e availability of research terrain (setting, respondents, etc.);
e availability of a research method;
e time, material and financial demands of research, etc.

Formulating a research problem
While formulating research problems, some universities recommend their students to
answer the following questions (University of Tampere, 2011):
1. “What bothers you about a particular research ‘problem’? What information seems to
be unclear, or incomplete, or missing, or improbable as stated?
What are the essential concepts and issues relevant to the problem?
Does the description or implementation of the problem vary? If so, how and why?
Can you state a relationship between the variables of your problem?
Can you hypothesize an answer?
Can you collect primary and secondary data to test the hypothesis?
Can you collect original data to further test the hypothesis?
Is the problem you identify part of a larger problem?“

XNV WN

11
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While conducting quantitative research, it is necessary to pursue two other steps: to define
variables and formulate hypotheses.

Defining variables

In this field the purpose of a research study is to discover unknown qualities of language

phenomena, persons, cultural phenomena or literary texts. To measure these qualities it is

necessary to define variables:

a) independent (or experimental) variables which represent the value being changed or
somehow manipulated (e. g. if one textbook is being replaced by another one, if the
teacher alternates the types of exercises, teaching activities, or dominant teaching
styles, etc.);

b) dependent variables (or criterion measures) represent the observed results gained after
changing or manipulating the independent variables (the teaching techniques or
material being used may bear an effect on learners’ proficiency levels, their learning
results, the type and intensity of interactions in the classroom, etc.),

c) control variables (represent something that is unchanged, constant during the research
— teacher’s dominant style of teaching, a cooperative atmosphere in the classroom,
a textbook being used and never changed during the experiment, etc.);

d) and extraneous variables (these may affect the behaviour of the subjects - never objects
or places - being studied, e.g. age, gender, sex, ethnicity, social status, etc.).

Generally, here are two ways of defining variables in academic research:

a) todescribe how it will be measured;

b) to describe how texts, people and various phenomena will be classified into groups or
categories.

Formulating hypotheses

Once the research problem has been defined, the next step is to define testable
hypotheses (smaller units of the research problem). A hypothesis is a statement (not
a question) that expresses the probable relationship between variables. For detailed rules of
formulating and examples of hypotheses for various fields of academic research see the
individual chapters in this handbook or other sources (e.g. Svec a kol., 1998, Ondrejkovic,
2007, etc.).

Selecting research methods

In dependence on the research problem and the aims of academic research, particular
research methods are selected. If fulfilling research objectives requires collecting
guantitative data and its statistical processing, the researcher chooses from the set of
methods suitable for the quantitative design of the research. If fulfilling research objectives
is based on understanding individual cases (meanings, experiences, etc.) and the processing
of qualitative data, the researcher reaches out for methods suitable for the qualitative
design of research. To gain objective and valuable data, it is sometimes necessary to
combine research methods from both research designs (e. g. through triangulation).

12
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Tab. 2: Overview of selected research methods for academic research

Linguistics Applied Linguistics Cultural Studies Literary Studies
and (acc. to Dennis, 2011)
Language Pedagogy
synchronous Quantitative sociological literary
research; research methods: research method; | interpretation
asynchronous e variety of surveys empirical drawing on
research; (questionnaire, research method | procedures of
dynamic interview); historical various literary
synchronous experiment; research method | critical approaches,
research; quasi-experiment; anecdotal e.g.:
linguistic sociometrics; research method e comparative;
description; tests; e psychoanalytical;
linguistic scaling; e psychological;
analysis; numerical ® pragmatic;
linguistic methods such as e archetypal;
classification, etc. mathematical e mythical;
modelling. e cognitive;
e linguistic;

Qualitative research

methods:

action research;
direct observation;
participant
observation;

case study;
ethnography;
gualitative debate;
gualitative
observation;
content analysis of
written
documents;
in-depth
interviews;
unstructured
interviewing;
grounded theory

intertextual, etc.

13
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Research project (Research plan)

The Research Project provides a detailed description of the future research including its
schedule. It is intended not only for the tutor or institution providing funds for the research,
but more importantly for the authors themselves. Creating a research project requires
systematic and critical thinking and helps avoid randomness and improvisation.

The research project typically has the following structure:

1. Title, author’s name, institution.

2. Introduction (motivation that led the author to select the particular topic
and a brief description of it).

3. Review. Review of research already conducted, methodology and results,
critical analysis of literary sources and definitions of key terms.

4. Research problems, research questions and hypotheses (if necessary
since there might be a thesis where hypotheses cannot be formulated —
descriptive research).

5. Studied material/respondents: what or who will be studied, numbers,
characteristics that will be relevant for the research, e.g. texts that will be
analysed, cultural issues that will be compared, students that will be observed
(their age, sex, number, school they attend, interests, previous language skills,
etc.).

6. Research methods/research Instruments: which methods will be applied,
why, which instruments will be used, what is the objectivity, validity and
reliability of the methods and instruments being used?

7. Time organization (schedule).

8. Bibliography.

9. Appendices.

The given structure is just a model. Any concrete structure depends on the objectives of the
research and on the study field, as well as the requirements of the
supervisor/university/institution.

14
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1.2.2 DATA COLLECTING, DATA PROCESSING AND THEIR ANALYSIS

“By the time you get to the analysis of your data, most of the really difficult work has
been done. It's much more difficult to: define the research problem; develop and implement
a sampling plan; conceptualize, operationalize and test your measures; and develop a design
structure. If you have done this work well, the analysis of the data is usually a fairly
straightforward affair” (Web Centre for Social Research Methods, online).

Concrete techniques of data collection, processing and formulating conclusions always
depend on the method selected for the research. In most research the data analysis involves
the following steps:

e data collection;

o data preparation (organization and classification);

o statistical processing of quantitative data (either exclusively in written form, or along with
verbal interpretations the researcher may use graphs, charts, scales, tables, etc.);

e comparing new results with previously known ones (summarized in the review of
literature);

o formulating conclusions.

Comparing new results with previous knowledge summarised in the literature
review

In this phase the researcher compares their newly gained research results with those they
collected in the preparation phase. The researcher points to both confirmative and opposing
results. The results of this phase are summarized in the subchapter called “Discussion”
where the new research and its results are discussed in relation to previous research.

Formulating conclusions
The researcher summarizes the results of their research in a shortened and concise form.

15
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1.2.3 PRESENTATION OF RESULTS

Writing a report/a thesis

The last phase of academic research is its presentation. This phase includes two main
steps: writing a research report (a thesis) and presenting it orally during its oral defence.

The thesis should prove to be the result of systematic, planned and organized activity. It
has to:

e be objective therefore it must follow the rules of scientific methodology — the author
should be informed about and skilled to select and use appropriate scientific methods,
and to interpret the received data;

e cover the previous knowledge (no thesis can start without first reviewing or informing the
reader about previous scientific results and opinions of other authors), and enrich further
knowledge;

e be written in an academic/scientific discourse;

e meet the norms of academic/research ethics.

The rules of how to write a research report and final thesis are well defined in
specialized literature, e.g. Katusc¢ak, 1998; Klinckova, Sara, 2004; Mesko a kol., 2005; Vesel3,
Ruppel, 2010, etc. As for their content and structure, all theses must follow the rules of
scientific methodology relevant to a given field of research. Universities tend to publish their
own more or less detailed instructions for their graduates (some of them were published on
the website of the Central Registry of Final Theses). As for their form and style, they must
follow given norms (in Slovakia the students are obliged to follow the norms STN I1SO 690).

Presentation of the thesis

The detailed description of the procedure and recommendation for students regarding
the process of an oral defence of theses of all types, or any other form of academic research
results presentation can be found in specialized handbooks (e.g. Klinckova, Stra, 2004;
Mesko a kol., 2005 etc.).

Rules of assessment are usually explained in the study codes of universities and other

higher education institutions (e.g. Studijny poriadok Univerzity Kon$tantina Filozofa v Nitre,
2009).

16
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The most frequent type of thesis has the following structure:

a) title page;

b) assignments;

c) acknowledgements;

d) abstract (both in mother tongue and in English);
e) table of contents;

f) introduction — introducing the research topic, with an explanation of
why the subject was chosen for study;

g) literature review chapter(s) - reviewing relevant literature and
showing how this has informed the research issue;

h) methodology chapter(s) - explaining how the research has been
designed and why particular research methods have been chosen, a
straightforward description of particular equipment, processes, or
materials used is required so other researchers can replicate your
study;

i) findings chapter(s) - outlining the findings (results) of the research
itself;

j) analysis and discussion chapter(s) - giving the analysis of the findings
and discussing them in the context of the literature review - this
chapter is often divided into two—analysis and discussion;

k) conclusion is usually much shorter than the discussion chapter, it
summarizes the main points of the research and explains what they
mean for the field of study;

[) summary/resumé;
m)a list of resources;

n) appendices.

Other parts of theses (list of figures, list of tables, list of abbreviations and symbols,
glossary, etc.) may or need not be included, depending on the particular type of thesis and
the rules defined by individual universities. The requirements for the thesis structure vary
with regard to different areas of study as well as to different methodologies and research
procedures (e. g. theses in applied linguistics typically differ from those written in the field of
cultural studies, literary studies, and even more from those of pedagogical sciences,
including the methodology of teaching foreign languages). A model of the thesis structure
generally required by Slovak universities is published on the website of the Central Register
of Theses (Centralny register zavere¢nych prac). The thesis structure required at the CPU
Nitra for theses written in English is available on the website of KLIS PF UKF (Sabléna k
zavere¢nym pracam v anglickom jazyku, 2010).

17
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Moreover, each university or educational institution might have its own modified rules
and required structure, therefore it is recommended to study the instructions given by the
individual institution first. Students of Slovak universities may find them published on the
web page of The Central Registry of Theses (Centralny register zaverecnych prac).

Quick Tips

¢ Understand why and what you are going to do.

* Plan your steps carefully.

* Think clearly and be honest. Your aim is to be clear in explaining your point. The efforts of
some authors to hide their ignorance on the topic, or to pretend that they know more than
they actually do, become quickly obvious to the reviewers and other readers.

* Always keep your aims (as defined in the assignment) grounded and to the fore.

* There are three aspects of the thesis you have to be careful about and all three of them
are intertwined and none of them should be neglected:

— structure;

—substance;

— style.

» Keep good and precise records of all sources.

e Stick to the recommended thesis structure you have been given by your institution.

e Start writing your methodology and findings chapters first.

* Proceed by writing the analysis chapters.

* Continue by writing the literature review chapters. For your literature review you should
select only the information directly related to the topic of your thesis and necessary for the
understanding of its findings and conclusions.

e Then complete the rest: conclusion, introduction and summary chapters in that order.

® Other parts (e.g. appendices) may be written as you go along.

e Write carefully.

¢ Avoid any dishonesty, clutter, and verbiage.

* Ask your supervisor to check and critique your thesis draft and amend it accordingly
BEFORE submitting it.

(Inspired by and adapted acc. to Chandrasekhar, 2002, p. 32.)

18
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1.3 ACADEMIC HONESTY AND RESEARCH ETHICS

Mature personalities and responsible authors of theses of any type would never
degrade themselves and their works by any misconduct and academic dishonesty. However,
academic dishonesty still remains a serious problem often damaging the reputation of both
educational institutions and academic communities.

The most frequent types of academic dishonesty that have been identified in writing
theses include:

e plagiarism;
e fabrication of data;
e deception.

For detailed explanations and concrete examples of these acts, consult the following
publication Prevencia a odhalovanie plagidtorstva (Skalka et al., 2009). Acts of academic
dishonesty and misconduct are looked for and monitored by reviewers of the thesis and, if
uncovered, they are consequently punished by the university/institution.

Another aspect of academic ethics is the application of the principles of research ethics,
e.g. while processing experiments involving human participants. In such cases, authors and
researchers in any field of study have to follow rules outlined in research ethical codes.
Examples of ethical codes are The European Charter for Researchers and The Code of
Conduct for the Recruitment of Researchers (2005) (available also in Slovak as Eurdpska
charta vyskumnych pracovnikov a Kddex sprdvania pre ndbor vyskumnych pracovnikov
(2006).
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2 ZAVERECNE PRACE
V KONTEXTE APLIKOVANEJ LINGVISTIKY

Eva Stranovskad, Zuzana Fraterovad

Uvod

Tato kapitola je zamerand na charakteristiku metdd, ktoré sa pouzivaju v aplikovanej
lingvistike, a mala by posluzit studentom rozliénych odborov, ktori sa rozhodnu vykonat
vyskum v ramci svojej zaverecnej prace v oblasti aplikovanej lingvistiky. Najprv vSeobecne
popisujeme témy, otdzky a metdédy vyskumu v aplikovanej lingvistike a oblasti aplikovaného
lingvistického vyskumu. Nasledne sa v rdmci aplikovanej lingvistiky zameriavame na vedné
discipliny: psycholingvistika, pragmalingvistika a sociolingvistika. Uvadzame odkazy na Studie
a ukazky vyskumov, ktoré povazujeme za reprezentativne a vhodné na studium pred zacatim
a v priebehu tvorby zaverecnej prace studia.

Vyskumné problémy v aplikovanej lingvistike
Aplikovand lingvistika pouziva poznatky rozlicnych vednych disciplin. Pre vacsinu
lingvistov zostdva vymedzena ako vedna disciplina zaoberajuca sa rieSenim problémov praxe
vyucovania a ucenia sa jazykov, priom sa vSak zaroven v SirSom ponimani uzndva jej uloha
v jazykove] terapii, jazykovej politike, preklade atlmoceni, psycho- a sociolingvistike,
pragmalingvistike a inych jazykovednych disciplinach.
Vseobecne moino povedat, Ze sucasna predstava aplikovanej lingvistiky je spajana
najma so zlepSovanim problémov spoloc¢nosti prostrednictvom jazyka.
Vyskumné problémy aplikovanej lingvistiky mozno vymedzit nasledovnymi otazkami:
e Ako (sa) mézeme ucit jazyky efektivnejsie?
e Ako mozno skvalitiiovat vzdelavanie prekladatelov a timo¢nikov?
e Ako vykonavat kvalitny vyskum v aplikovanej lingvistike?
e Ako vytvorit vijeho ramci validny a reliabilny (platny a spolahlivy) nastroj skimania
jazyka?
e Ako analyzovat jazyk textu?
e Ako skumat gramotnost populéacie?
e Ako mozno lepsie diagnostikovat poruchy reci?
e Aky typ poradenstva poskytovat riadiacim organom v sSkolstve, ktoré rozhoduju o
vyucovani cudzich jazykov?
e Ako porovnavat osvojovanie si rozlicnych typov jazykov (napr. eurdpske vs. azijské
jazyky)?
e Ako posudit autenticitu prekladu, timocenia alebo akéhokolvek jazykového prepisu
Specifickej komunikacie (napr. policajného zdznamu z vySetrovania a pod.)?
Tieto a iné otazky sa skimaju v rozlicnych subdisciplinach aplikovanej lingvistiky.

Oblast aplikovaného lingvistického vyskumu
Vyskumné Studie aplikovanej lingvistiky sa v minulosti zameriavali najma na pedagogické
experimenty aich spracovanie, v pracach zameranych na pracu ucitelov cudzich jazykov
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(Freeman, 1998), vyskum skolskej triedy (van Lier, 1988; Allwright a Bailey, 1991), vyskum
spravania (Wallace, 1998; Burns, 1999), explora¢né metddy (Brown, 2001), vyskum textove;j
a diskurznej analyzy (Jenner, 2000) alebo vyskum metdd pragmatiky (Kasper a Dahl, 1991).
Neskor sa objavili aj iné prace, napriklad zbornik prikladov pouzivanych metdd (Paltridge
a Phakiti, 2010) alebo kniha Research Methods in Applied Linguistics (Dornyei, 2010), dalej
publikacia Applied Linguistics Methods: A Reader (Coffin, Lillis, O Halloran, 2009), pripadne
Case Study Research in Applied Linguistics (Duff, 2008).

Niektoré dalSie Studie sa zameriavaju na typy vyskumu préce ucitelov (Griffee a Nunan,
1997; Hornberger a Corson, 1997) alebo kvalitativny vyskum v aplikovanej lingvistike (Bailey
a Nunan, 1997).

Iné Studie boli zamerané zase na to, ¢o znamend pojem vyskum, snad preto, Ze bolo
potrebné orientovat Studentov aplikovanej lingvistiky a vysvetlit im typy vyskumov, ich ciele
a pod. Niektoré sa zameriavali na rozdiely medzi kvalitativnym a kvantitativnym vyskumom
(Selinger a Shohamy, 1989; Johnson, 1992), iné na korelacné pristupy, pripadové studie,
prehladové studie, etnograficky vyskum a experimentalny vyskum. Nunan (1992) sa vo svojej
publikacii zaoberd experimentalnymi metdédami, etnografickymi metédami, pripadovymi
Studiami, pozorovanim vtriede, metédami sebapozorovania, interak¢nou analyzou
a metédami hodnotenia. Praca Browna a Rodgersa (2002) zahfia kapitoly o pripadovych
Studiach, introspekcii, pozorovani vtriedach, interakénom vyskume, popisnej Statistike,
korelathnom vyskume, kvazi-experimente ametédach hodnotenia cudzojazyéného
vzdeldvania.

Clenenie vyskumnych metéd v aplikovanej lingvistike

Brown sa vo svojej praci zroku 1988 priklonil ku klasickému rozdeleniu vyskumu
v aplikovanej lingvistike a podrobnejSie popisuje jeho ¢lenenie na dve hlavné skupiny:
primarny vyskum (vychddza z povodnych udajov ziskanych vyskumom) a sekundarny
vyskum (vznikol z pisania oinych vyskumoch a hladania suvislosti a vyvodzovania teérii z
nich). K primdarnemu vyskumu v tom case zaradil: kvalitativny vyskum, prieskum a statisticky
vyskum. Do kvalitativneho vyskumu zaclenil najma vyskumné Udaje ziskané nasledujucimi
metddami: pripadové Studie, introspekcia, analyza diskurzu, interakénd analyza, pozorovanie
apod. Exploraéné metddy zahffiaju vtomto ponimani interview a dotazniky. Statisticky
vyskum zasa prestavuju deskriptivne studie, kvdzi-experimet, experiment a niektoré dalsie.

Je zrejmé, Ze takého zjednodusené binarne vnimanie vyskumu sa postupne ukazalo byt
nedostatocnym, preto boli neskér do povodnej schémy zaradené dalSie vyskumné metddy
v aplikovanej lingvistike: literarny prieskum (zavisly na sekundarnych zdrojoch, casto
asociovany s pojmom S$kolska praca/zadanie) a literdrne studie (sofistikované skumanie
urcitého aspektu literatury, ktoré prinasalo nové poznatky v oblasti).

Vybrali sme Brownovo (2006) Cd¢lenenie, pretoze dokumentuje vyvin vnimania
aplikovatelnosti metdéd rozlicnych vednych disciplin v aplikovanej lingvistike v uplynulych
desatrociach. Nasledne spomenieme aj dalSie metddy, ktoré priniesli aplikovanej lingvistike

.....

psycholdgia, pedagogika, jazykoveda a pragmatika.

Kvalitativno-kvantitativna os (kontinuum)

Jednym z najdélezitejSich kritérii na rozliSovanie typov vyskumu je rozliSovanie medzi
kvalitativnym a kvantitativnym vyskumom. Vsucasnosti je vSak skér potrebné sa
v aplikovanej lingvistike sustredit na kvalitativno-kvantitativno os (kontinuum) anie na
striktné rozliSovanie medzi vyhradne kvalitativny a vyhradne kvantitativny pristup, pretoze
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v skuto¢nosti su mnohé pristupy zmieSané. K metddam, ktoré sa zvacsa uplatiuju v
aplikovanej lingvistike, zaradujeme metédy primarneho vyskumu:

Interpretativne:

pripadové studie;

sebapozorovanie;

analyza diskurzu;

interakénd analyza;

pozorovanie vyucovania, triedy.

Ide skor ometédy kvalitativne, ktoré sa vyznacuju urcitymi zakladnymi
charakteristikami. Nemaju intervencny ani experimentalny charakter, su zvacsa dlhodobé,
induktivne, stanovuju urcité predpoklady atiez premenné, uplatiuju sa na malej vzorke
subjektov.

ukhwnN e P

B. Exploracné:

1. interview;

2. dotaznik.

Nachadzaju sa na pomedzi kvalitativno-kvantitativnej osi. Zhromazduju urcity typ udajov,
pouzZiva sa aj urcity spdsob vyberu subjektov aanalyzy ziskanych udajov, vich ramci sa
utvaraju predpoklady atedrie. Ich casové a priestorové vykondvanie ovplyviiuje kvalitu
ziskanych udajov.

C. Statistické:

1. deskriptivne a explorativne metddy;

2. experiment a kvazi-experiment.

Ide o kvantitativne metddy experimentu a Statistického vyhodnocovania, testovania
hypotéz. Ma deduktivny charakter. Vyskumnou vzorkou je velky pocet subjektov.

Vadcsina vyskumov aplikovanej lingvistiky je experimentalnej povahy, pricom vSak mobze
zahrfnat aj kvalitativne interpretacie. Na druhej strane existuju aj prace kvalitativnej povahy,
ktoré zahffiaju aj niekolko Statistickych vyhodnoteni na podporu interpretdcii.

Uvedené clenenie metdd pouzivanych v aplikovanej lingvistike vychadza z kvalitativno-
kvantitativnej osi, na ktorej sa jednotlivé metddy nachadzaju (podla svojho priklonu ku
kvalitativnemu alebo kvantitativnemu podlu). Pri spresiovani ciela zdverecnej prace,
problému a otazok vyskumu je potrebné uvaZovat prave o povahe metdd, aby bolo mozné
vybrat na Ucel splnenia ciela zaverecnej prace tie najvhodnejsie. Volba metddy vyskumu
v zaverecnej praci uruje narocnost spracovania ziskanych Gdajov, interpretativny a ¢asovy
pldn spracovania Udajov a vychodiska dalSej vyskumnej prace.

UvazZovanie o kvalitativno-kvantitivnom kontinuu vSak samozrejme nepostaci na volbu
vhodnej metddy/metdd pre zaverecnd pracu a ani ako navod na pracu so zvolenou
metddou. Preto nasledne wuvddzame Specifikované d¢lenenie metdéd s kratkou
charakteristikou vybranych metdd, ktoré sa pouzivaju v psycholingvistike, sociolingvistike,
pragmalingvistike, lingvistickej antropolégii a inych disciplinach jazykovedy tak, aby boli
vstupnou informaciou a indpiraciou daldieho $tudia. Ulohou 3$tudenta je si jednotlivé
metodické postupy nastudovat a na zaklade stanovenych cielov prace na rieSenie urcitého
problému vybrat tie najvhodnejsie. Vzozname odporucane] literatiry uvadzame prace
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zamerané na metddy vyskumu (bakalarske prace zo Studia metdd prieskumu nevynimajuc),
najma prace Gavoru (2001), Ferjencika (2000) a Komarika (2002).

Metody pouZivané v psycholingvistike, sociolingvistike a pragmalingvistike moino
triedit podla rozlicnych kritérii. Vychadzame z metdd psycholingvistického vyskumu podla
Rickheita, Sichelschmidta a Strohnera (2007), z metodolégie psychologického vyskumu
(Ferjencik, 2000) a z metodolégie sociologickych vied (Bacova, 2009). V praxi je na vyber
metdd vyhodné pouZit nasledujiuce kritéria, a to vidy v suvislosti s cielom, ktory
prostrednictvom nich chceme dosiahnut: vSeobecné, specidlne a modifikované metddy:

1. vSeobecné metddy, ktoré mozno pouZit na zistenie réznych informacii v konkrétnych
situdciach. Patria sem metddy ako: pozorovanie, exploracné metddy a experiment.

Pozorovanie mozieme aplikovat ako zucastnené pozorovanie (hospitacia), ked je
pozorovatel Ucastnikom pozorovanej situdcie (pozorujeme jednotlivca alebo skupinu
jednotlivcov, aké jazykové jednotky pouZivaju, gramaticku spravnost, fluentnost, vyslovnost,
komunikaény Styl, reCové akty ajeho prvky, akym Stylom sa da pouZivat zdvorilost,
ospravedlnenie, podakovanie a pod.). Zistené fakty zapisuje pozorovatel pomocou metédy
ceruzka - papier na zdznamovy hdrok z pozorovania. Pocas nezucastneného pozorovania,
ktoré sa vacsinou uskutocnuje prostrednictvom techniky (kamera, diktafdn), pozorovany
natolko nekontroluje svoje spravanie a konanie (vtomto pripade je moznost hlbsej analyzy
Ustneho prejavu, mozno pozorovat i viaceré znaky neverbalnej komunikacie ako gestikulaciu,
mimiku, proxemiku, posturiku, kineziku, teritorialitu, dalej bariéry v komunikacii, socidlnu
atmosféru, emotivitu jednotlivca a pod.)

Experiment aplikujeme za presne pripravenych kontrolovanych a pozmenovanych
podmienok, zaznamenavame urcité psychické javy, stavy a sp6soby sprdvania jednotlivcov,
ktoré kvalitativne alebo kvantitativne vyhodnocujeme. NajcastejSie ide o experimenty na
vyucovani, ked overujeme rézne metddy vo vyucovani cudzieho jazyka alebo javy, pricom
zistujeme vplyv nezdvislych premennych na zdvislé premenné.

Priklad: Pri overovani metdd na vyucovani cudzieho jazyka v suvislosti s osvojovanim si,
ucenim sa cudzieho jazyka: zavisld premennd suU Ziaci, Studenti a nezdvisld premennad
vyuCovacia metéda, napr. metéda aktivheho socidlneho ucenia, metéda autonédmneho
ucenia, metdéda ucenia sa rieSenim problémov a pod. Experiment overuje, aky vplyv ma
metdda na Ziakov, Studentov, overuje efektivitu metddy.

Exploraéné metddy - rozhovor a dotaznik. Specifickost spociva najma v tom, Ze ich
mozno pouzit v situaciach, kde uz dalSie diagnostické metddy stracaju moznosti ziskavat
relevantné informacie. K zdkladnym podmienkam uUspesnej aplikacie rozhovoru v praxi patri
napriklad schopnost nadvazovat kontakt, schopnost efektivne komunikovat, ako aj
schopnost objektivnhe spracovat a komplexne interpretovat ziskané uUdaje. Nie menej
vyznamné su i schopnost navodit spravnu komunikaént atmosféru, doveru, spravne
narabanie s informaciami, schopnost odburat komunika¢né bariéry u komunikanta a dalsie
momenty, ktoré sa c¢asto podceniuju, ale z hladiska celkového Uspechu realizacie metdédy
rozhovoru maju podstatny vyznam. Rozhovor je kvalitativhou metddou.

2. Specidlne metddy, ide o diagnostické metddy Specializované, zamerané na zistenie
lingvistickych ukazovatelov. Vyvinuli sa v ramci jednotlivych lingvistickych disciplin.

Priklad: Diagnostické metody zamerané na morfosyntakticku sprdavnost Ustneho (i
pisomného prejavu (testy zmorfolégie, syntaxe) aich analyza zontogenetického
i lingvodidaktického hladiska (analyza pedagogickych a psychologickych vplyvov v priebehu

24



KLIZ(AS‘:EDRA
/ééfgﬁfg%%gf” The Handbook of Academic Research 2011

vyucovania na morfosyntaktickl spravnost, analyza vplyvu morfolégie, syntaxe na tvorbu
recovych aktov a pod.).

Dalej moze ist o diagnostické metddy zamerané na verbdinu fluentnost (skuska
reakéného casu), metddy zistujuce verbdlnu produktivitu, tvorivost (skuska kreativity,
variability skladby vety), metddy zistujuce motivdciu vykonu v cudzom jazyku, metddy
zistujuce jazykové predpoklady, metddy zistujuce jazykovu spbsobilost, metddy zistujuce
recové akty jednotlivca a pod.

Priklad: Pri zistovani vplyvov, suvislosti roznych faktorov (motivacia a pod.) na ucenie
cudzieho jazyka moze ist o zistovanie vztahov morfoldgie jednotlivca (gramaticka spravnost
resp. pouzivanie gramaticky spravnych alebo nespravnych pravidiel jednotlivcami)
a nezavislych premennych ako verbalna inteligencia, u¢ebny styl, sebahodnotenie. Zistujeme
vplyv nezdvislych premennych na ucenie cudzieho jazyka, na porozumenie Struktiram
v cudzom jazyku.

3. modifikované metddy, ktoré vznikli prepracovanim metdéd a technik bezine
pouzivanych v rdmci inych vednych disciplin, ako su napriklad projekéné metddy alebo
asociacné metddy a iné. Sluzia k doplneniu vyskumnych zisteni vSeobecnych a Specifickych
metdd, cCasto suU interpretidcie ztychto metdd oznacované ako subjektivne. Pre
lingvodidakticky vyskum su pozoruhodné techniky slovno-asocia¢né, imaginativno-verbalne, vyrazové
a vytvarné.

Na zaklade pouzitia vSeobecnych metdd neziskame vidy presné, kvantifikovatelné
informacie. Na to musime pouZit Specifické metddy, ktoré umoznuji lingvistické javy
(napriklad jazykové sposobilosti jednotlivca alebo celej skupiny, kvalitu lingvistickych
procesov u jednotlivca a pod.) identifikovat, presnejSie kvantifikovat, navzajom korelovat a
na zaklade toho ich porovnat so Standardnymi Gdajmi v danej oblasti. Napriklad na meranie
urovne verbalnej inteligencie (jazykovych predpokladov) nam nepostaci pouzit vseobecné
psychologické metddy, ako je pozorovanie, rozhovor alebo psychologicky experiment, aj ked'
na zaklade nich ju len ,hrubo” (skor intuitivne) odhadneme. Ak chceme mat presné
informacie, musime pouzit vidy niekolko Specifickych metdd, tzv. testov v réznych ¢asovych
intervaloch.

Vieme, 7e kaidy ¢lovek je neopakovatelnou osobnostou. Ulohou diagnostiky vo
vyuéovani cudzich jazykov je zistit jazykové predpoklady a spdsobilosti jednotlivca,
nasmerovat ho tak, aby sa realizoval v tych aktivitach, pre ktoré ma jazykové predpoklady,
a rozvijal sa i v tych aktivitach, ktoré nie su jeho silnou strankou.

Pri skimani akymikolvek metédami dodrziavame metodologicky postup, ktory je
popisany vroznych metodoldgiach, ¢i uz ide o metodoldgiu pedagogického vyskumu,
psychologického vyskumu a pod.

Uvddzame prehladnu strukturu:

1. vyskumny problém,

ciel vyskumu;

vyskumné otdzky v pripade percentualneho spracovévania dat, v pripade Statistického
spracovavania dat, kde zistujeme Statistické vyznamnosti, méieme formulovat
i vyskumné hypotézy, teda vyskumné predpoklady;

realizacia vyskumu;

popis vyskumnej vzorky;

popis vyskumnych metdd;

analyza vysledkov;

w N

No v s
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8. diskusia a zavery.

Aplikovand lingvistika skima uvedenymi metédami jazykové spravanie jazyka.
Bezprostrednému ziskavaniu Udajov o fungovani jazykovej a kulturnej identity, ovplyviiujucej
jazykovu produkciu cloveka, sa uz spominané discipliny jazykovedy: psycholingvistika,
sociolingvistika a pragmalingvistika, ktoré prindsaju vyucovaniu jazykov cenné poznatky
a interdisciplinarne pohlady na problematiku a aplikacné vychodiska v jej ramci. Preto sa
nasledne sustredime na popis vyskumnych otdzok tychto disciplin.

Vyskumné otdzky a metddy v psycholingvistike, sociolingvistike a pragmalingvistike

Psycholingvistika je rozvetvena disciplina, ktora vznikla predovsetkym na pomedzi
psycholdgie a lingvistiky a ktord zahriuje Siroké spektrum tematickych okruhov: produkciu a
porozumenie reci, problematiku mentalnych Struktur, vztah jazykovej kompetencie a
jazykovej performancie, mentalnu reprezentaciu lingvistickych konstruktov, psychofonetiku,
nauku o pauzach, vztah jazyka a myslenia, ¢itania a pisania, osvojovania si jazyka dietatom,
osvojovania si cudzich jazykov, osvojovania si novych poznatkov prostrednictvom jazyka,
bilingvizmus, niekedy aj biologické zaklady jazyka, patoldgiu reci, neverbdlnu komunikaciu,
rec zvierat a iné.

Sociolingvistika je jazykovedna disciplina skimajuca spolocenské podmienky jazykovej
komunikacie, vztah jazyka a spoloc¢nosti, vztah pouzivatelov k jazyku a pod.

Pragmalingvistika predstavuje heterogénnu disciplinu jazykovedy a zdruzuje ¢asto velmi
réznorodé smery Studia, pristupy, nastroje a zaujmy. Do predmetu jej skimania sa zaraduju
roznorodé témy, ako napr.: skimanie implikatar, relevantnost v komunikacii, diskurzivne
konektory, tvorba a variacie re¢ovych aktov v rozlicnych kulturach, manipulacia v politickych
prejavoch, zdvorilost, humor a obrazny jazyk, pragmalingvistickd interpretdacia slovesnych
¢asov, komunikacné stratégie v interkultirnej komunikacii, pragmatika vo vyucovani jazykov,
slovosled a pod.

Medzi vyskumné otdzky, ktoré su riesené v oblasti psycholingvistiky patria napriklad tieto:

e Aky vplyv maju jednotlivé Cinitele (kognitivne, afektivne, socidlne, konativne a pod.) na
osvojovanie si a u€enie sa cudzieho jazyka?

e Aké stratégie vplyvaju na proces osvojovania si a ucenia sa cudzieho jazyka?

e Suvisi tvorba reCovych aktov, resp. recova cCinnost s osobnostnymi charakteristikami
jednotlivca (napr. sebahodnotenie, kognitivny Styl, u¢ebny styl a pod.)?

e  Zavisi osvojovanie si cudzieho jazyka od premennych ako: vek, dizka $tudia, osobnostné
vlastnosti (sebahodnota, istota, extraverzia, introverzia, motivacia vykonu, jazykové
predpoklady, anxiozita a pod.), kognitivhych premennych a pod.?

Vyskumné otdzky v sociolingvistike:

e Do akej miery vplyva socioekonomicky status jednotlivcov na komunikacny Sstyl
jednotlivca, socidlnej skupiny?

e  Akymi jazykovymi prostriedkami sa odliSuje diskurz jednotlivych socidlnych skupin?

e Aké Specifikd predstavuje diskurz jednotlivych socidlnych skupin, alebo jednotlivcov
v socialnej skupine?

e Aké premenné (vek, pohlavie, odborné zameranie, roznorodost zamestnania, vzdelanie,
socioekonomicky status a pod.) vplyvaju na diskurz, reCové akty jednotlivcov?
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Obsah, ktory si komunikujuci odovzdavaju, je kédovany vo vete a zdavisi nielen od
lexiky, morfolégie a syntaxe urcitého jazyka, ale aj od sp6sobu, akym je veta zaclenend do
informacného toku v prebiehajicom prejave.

Vyskumné problémy a otazky v pragmalingvistike

Zakladnym predmetom Studia v pragmalingvistike su konkrétne prehovory vykonané
konkrétnymi hovoriacimi a vyslané konkrétnym prijemcom v konkrétnych komunikacnych
situdciach. Kazdy prehovor je preto fyzickou jednotkou, objektivhou a relativne
objektivizovatelnou, s dobre definovatelnymi ¢asovo-priestorovymi vymedzeniami. Kazdy
prehovor je jedineény aneopakovatelny, a to predstavuje zakladni vyzvu/problém
pragmalingvistiky, pretoZe veda ma pracovat so zovseobecnitelnymi idajmi a nie vyluéne s
jedine¢nymi a individualnymi textami/prehovormi. Tieto obmedzenia sa vSak daju riesit
dostatocnou velkostou vzorky vyskumu (jednotlivych prehovorov), z analyzy ktorych vyplynu
urcité pravidlda jazykového spravania sa individui vdanom kontexte. Na rozdiel od
vSeobecnej jazykovedy, ktord skuma fungovanie prehovorov vjazykovom systéme bez
prihliadania na situa¢né a kontextové okolnosti, pragmalingvistika skima prdve ucastnikov
komunikacie, ich vzdjomné (ne)porozumenie, ktoré je dané prave okolnostami prehovoru
a pragmalingvistickymi principmi.

Zakladnymi otazkami pragmalingvistiky su tieto:

e Ako ucinne skimat fungovanie principov pragmalingvistiky? (princip zdvorilosti, princip
relevancie, tvorba recCovych aktov, obrazny jazyk, princip komunikacnej kooperacie,
deiktické prvky, sudrznost a nadvaznost diskurzu, resp. prehovoru, atd')

e Ako podmieniuje kultdrna prislusnost, vek, pohlavie, socidlny status aindividualne
charakteristiky hovoriaceho produkciu jeho recovych aktov v kontextoch rozliénych
komunikacénych situacii?

e Ako skumat siet vyznamov, ktoré su spolo¢né komunikujucim urcitej kultary/skupiny?
Podla akého kltuc¢a komunikujlci vyberaju vyznamy zo spolocnej siete ako ich véleriuju
do svojich prejavov? Aké komunikacné stratégie su spolocné vsetkym komunikujucim?

e Ako zacleriovat poznatky pragmalingvistiky do procesu vyucovania cudzich jazykov?

e Ako rozvijat socio-/kultirnopragmaticki kompetentnost komunikujdcich? Aké
prilezitosti su na to vhodné a aké ucinky ma takéto ucenie?

e Aky vztah je medzi pragmalingvistikou a ostatnymi disciplinami jazykovedy, najma
sémantiky, psycholingvistiky, sociolingvistiky, lingvistickej antropolégie? Atd.

Na tomto miesto v kratkosti spomenieme zakladnd metédu ziskavania uUdajov
v pragmalingvistike, ktorou je dotaznik nedokoncéenych vypovedi alebo komunikacnych
scenarov, v ktorom sa respondentom predloZi urcitd situacia, na ktord maju zareagovat
a svoju pripadnu reakciu zapisat do zaznamového harka. Vyhodou tejto metddy je ziskanie
velkého poctu vypovedi avich ramci reCovych aktov, ktoré by hovoriaci realizovali v danej
situacii, priom umozZnuje tiez skimat ich asociadcie afrekvenéné pravidld pouZivania
rozlicnych faktorov, ktoré si vyskumnik zvoli na analyzu. Premennymi mézu byt napriklad pri
skumani principu zdvorilosti:
e vyvolavaCe pozornosti: prvky zacatia komunikdcie (pozdravy, ospravedlnenie za
vyrusenie, oslovenia menom, titulom, priezviskom, prezyvkou a pod.);
e prvky jadra reCového aktu (reéové akty: Ziadost, ospravedlnenie, podakovanie, staznost,
kompliment apod.) avjeho ramci perspektiva (hovoriaceho, pocuvajuceho alebo
neosobna) a stratégia (imperativ, vyjadrenie Zelania, nepriame re¢ové akty a pod.);
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e modifikatory (zjemnovace), prvky zdvorilosti alebo podporné prvky jadra reCového aktu
(vonkajsie casti, ktoré zmiernuju alebo upravuju dopad jadra recového aktu na
pocuvajuceho) azmierfiovace (vysvetlovanie, slub kompenzacie, zmiernenie prikazu
a pod.).

Dalej sa v pragmatike ziskavaju vyskumné Udaje na zaklade nahravania prehovorov
vybranych subjektov, ktoré sa ndasledne analyzuju. Ide ovyhodnejsiu metddu z hladiska
autenticity ziskaného materidlu, celkovo je vSak metdda ¢asovo narocnd, kedze subjekty by
nemali pri dodrZani autenticity o nahravani vediet. Tym sa viak moZe predlZit samotné
zhromazdovanie Udajov, kedZe subjekty nemusia vyjadrit prave recové akty, ktoré
vyskumnik ocakava a chce nahrat.

Ako zdroj vyskumnych Udajov sa tieZz pouzivaju zaznamenané Ustne alebo pisomné
prejavy, ktoré splfaju stanovené kritérid (napriklad principu zdvorilosti, relevancie,
figurativneho jazyka alebo iného pragmalingvistického pristupu). Méze ist o literarny alebo
iny umelecky text, pripadne rozlicné typy zdznamov hovoreného slova. Tie sU zaujimavé
najma na analyzu medzikultirneho porozumenia, ak sa v zazname hovori cudzim jazykom
(rodeny hovoriaci s nerodnym hovoriacim). Vtedy existuje moznost uplatnenia metdd
skimania Udrovne ,medzijazyka“ nerodeného hovoriaceho alebo prvkov jazykovej
transferencia (prenosu prvkov rodného jazyka do prejavu v cudzom jazyku).

Bakalarske a diplomové prace v kontexte aplikovanej lingvistiky

V pripade bakaldrskych prac ide o zvladnutie najma teoretickych zakladov riesenia
urcitého problému, pricom aplikaéné naznaky alebo vykonanie Ciastkového riesSenia urcitej
vyskumnej ulohy na patri¢nej Urovni prispeje ku kvalite bakalarskej prace. V bakalarskej praci
by autor mal nielen sumarizovat a kompilovat poznatky, ktoré ziskal studiom odporicéanej
odbornej literatiry, rovnako by sa mal vyjadrit, ku ktorému teoretickému modelu
problematiky sa priklana a preco a ktoré otazky mu dany teoreticky model umoznuje polozit
vzhladom na buducu odbornt ¢innost v tejto téme.

Po stanoveni hlavného ciela prdce sa zvycajne pristupi k vymedzeniu vyskumného
problému, vyskumnych otdzok ak stanoveniu hypotéz vyskumu diplomovej price. Vo
vyskumnom probléme sa vymedzuje konkrétna Uloha, ktorl je potrebné wvyriesit.
Predstavuje to, ¢o ddva vyskumu SpecifickejSie zameranie. Napr.: Ak je vyskumnou témou
sebahodnotenie v procese ucenia sa cudzieho jazyka, vyskumnym problémom mdzZe byt:
definovanie charakteristickych prvkov sebahodnotenia Ziaka v procese ucenia sa cudzieho
jazyka, pohlad ucitela na sebahodnotenie Ziaka v kontexte progresu v uceni sa cudziemu
jazyku a pod.

Vyskumné otazky alebo hypotézy vyskumu by mali suvisiet s teoretickou ivyskumnou
Castou prace a viest k splneniu stanoveného ciela, a tym k vyrieseniu daného vyskumného
problému (o rieSeni problémov kazdodenného Zivota prostrednictvom jazyka v aplikovanej
lingvistike pozri napr. Davies, 1999). Vyskumné otdzky a hypotézy vyskumu sa v zaverecnych
pracach casto zamienaju. Ak si stanovime hypotézy vyskumu, je nutné ich Statistickymi
metddami (napr. t-test, Pearsonova koreldcia, a pod.) overit (potvrdit alebo zamietnut).
Proces potvrdzovania azamietania hypotéz sa vjazyku metodolégie vyskumu nazyva
testovanie hypotéz (blizsSie Ferjencik, 2000, Gavora, 2001). Ak vymedzime vyskumné otazky
neoverujeme ich Statistickymi metddami. Ide o formulovanie vyskumného problému
v opytovacej forme. Vyskumné otdzky vymedzujeme najma v pripade kvalitativheho
vyskumu (blizsie Ferjencik, 2000, Gavora, 2001).
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Vo vyskumnej Casti prace by nasledne mal Student pristupit k volbe metéd vyskumu,
vyberu vyskumnej vzorky, ¢casového ohranicenia vyskumu (realizacia vyskumu) a nasledne
k vykonavaniu vyskumnych uloh v podobe zhromaZdovania udajov, k ich spracovdvaniu,
analyze, interpretdcii, diskusii a zhrnutiu.

Moznosti spracovania a analyzy lingvistickych tudajov

Podla toho, Ci ide o kvalitativny alebo kvantitativny vyskum, odliSujeme ispracovanie
ziskanych udajov. Stru¢ne popisujeme zdkladné moznosti spracovanie lingvistickych udajov
pre interné vyuzitie vyskumov Studentov, aby sa naudili pracovat so zistenymi jazykovymi
udajmi. Existuje omnoho viac moznosti Statistického spracovavania.

1. MozZnosti spracovania udajov ziskanych metédami kvalitativneho vyskumu: mo6zu byt
interpretacného charakteru, alebo formou analyzy lingvistickych javov, pocetnost, resp.
percentudlne vyjadrenie zistovanych javov.

Priklad: monitorovanie a porovnavanie pozitivneho a negativneho vztahu k cudziemu
jazyku u deti bilingvalnych materskych skoél a deti klasickych materskych skol, monitorovanie
jazykovej urovne, Skolskej uspesSnosti v cudzom jazyku Ziakov zakladnych skél, studentov
strednych skél — tu spracovavame, kolko percent Ziakov/Studentov ovlada, napr.
nepravidelné slovesd, a kolko percent nie; kolko percent ovlada ustdlené slovné spojenia
a kolko neovlada, a pod. Tieto Udaje nasledne interpretujeme, z akych pri¢in mohla nastat
taka situdcia, aka je, co mbze ovplyviiovat jednotlivé zistenia a pod.

2. MozZnosti spracovania udajov ziskanych kvantitativnymi metédami vyskumu. Sem
patri Statistické spracovanie ako deskriptivna Statistika, zakladna Statistika (koreldcie medzi
jednotlivymi premennymi, t-test nezdvisly (zistovanie odliSnosti v roznych lingvistickych
javoch medzi jednotlivymi socidlnymi skupinami, napr. v pouzivani recovych aktov,
v jazykove] spoOsobilosti, vjazykovych predpokladoch), t-test pdrovy (overovanie ucinku
metdd, stratégii, u jednotlivcov tej istej skupiny - realizuje sa meranim pred a po pouziti
jednotlivych intervencii).

Casté chyby vyskytujtce sa v zavereénych pracach

Ziadny vyskum neméze zacat od nuly, musi sa odvijat od zakladnych myslienok (zvyéajne
konkretizovanych v podobe vedeckych teérii danej discipliny jazykovedy). Je potrebné dobre
poznat to, ¢o je zname a Co sa uZ vie (vysledky vedeckych préac, ktoré boli doposial
vykonané). Tomuto aspektu sa zvy€ajne venuje dostatocna pozornost v zaverecnych pracach,
pricom ich zakladnou zlozkou je zostavenie prehladu doterajsich poznatkov o problematike.
Problém nastdva vtedy, ak sa tento proces nadhodnoti a stane sa vacsinovym prvkom prace,
pripadne sa zmeni na hlavny a jediny ciel prace, ktord sa napokon konci konstatovaniami
teoretickych nahladov inych autorov namiesto toho, aby vznikli vlastné hodnotenia autora
prace a samostatné uvazovanie o sti¢asnom stave v danej problematike. Casto sa stava aj to,
Ze autor si nevyberie Ziadnu z uvedenych tedrii, resp. Ziadny teoreticky model, ktory uviedol
v teoretickej Casti prace a prakticka cast sa nasledne odvija bez toho, aby nadvézovala na
teoretickli ¢ast. Casto chyba vyjadrenie teoretickych predpokladov aich konkretizacia
v cieloch praktickej ¢asti.

ZvycCajne chyba tiez prepojenie jednotlivych kapitol, prostrednictvom sprievodného
slova autora, ktorym by mal autor Citatela sprevadzat a odévodriovat vyber azoradenie
poznatkov podla urcitej logiky a nadvaznosti na ciele prace.

Konstatovanie najnovsich poznatkov v problematike aaj ich historicky vyvin je
samozrejme dolezité, ale nema byt jedinym cielom prace.
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NajdodleZitejsie je vychadzat z predpokladov a zakladov, ktoré uz boli ustanovené uréitym
teoretickym modelom, ktory pre nds predstavuje urcitu tedriu, predpoklad nasej prace. Ak sa
nestotozniujeme s urcitou tedriu (alebo sme ju nevytvorili/nenavrhli), nemali by sme vykonat
vyskum.

K zdrojom vyskumu je potrebné pristupovat vedome a zodpovedne, ako k vyberu, tak aj
k citovaniu, dodrziavaniu autorského zakona a pod. Navyse, ak prihliadneme na to, zZe
diplomova préaca je tvorivym uplatnenim teoretickych a praktickych poznatkov Studenta,
ktoré ma pouZit na rieSenie vytyenych problémov prace, je potrebné vytvorit si kvalitny
poznatkovy fond, s dostato¢nou casovou dotdciou tak, aby toto tvorivé rieSenie bolo ¢o
najsirsie.

Ak je ciefom vyskumu postupovat a posuvat hranice poznania, musi byt jasné, kde tie
hranice su, kde sa autor prace nachadza, a z toho ma byt jasné, akym smerom sa vydat. Ma
ist teda o stanovenie alebo prijatie hypotézy urditej tedrie (a nie iba o jednoduchy vypocet
tedrii), €o dovoli navrhnut stratégiu na dodrziavanie stanoveného smeru.

Povedali sme, Ze teoreticky model poméZze autorovi prace uréit smer, ktorym je
potrebné sa uberat. Tym chceme povedat, Ze tedria nas zaujima nielen preto, Ze je
vychodiskom, ale aj preto, Ze naznacuje predpoklady dosiahnutia ciela. Len so stanovenymi
predpokladmi dokazeme identifikovat ciele vyskumu. Je doleZité porozumiet tomu, Ze
vyskum je vidy aktivitou, ktora je vedend Specifickym cielom. V opacnom pripade nejde o
vyskum. Ak hovorime o Specifickom cieli, hovorime, Ze vyskum ma byt planovane zamerany
urcitym spésobom. NajcastejSie sa vyskum konkretizuje otdzkami vyskumu.

Formalnymi nalezitostami prace (rozsahu a obsahu Gvodu, zadveru, spravne citovanie,
parafrdzovanie, spracovanie bibliografickych odkazov apod.) sa vtomto prehlade
nezaoberame, kedZe su dostatoCne spracované v odbornej literature o pisani zaverecnych
prac (Mesko, 2005; Veseld, 2010, Katus¢ak, 2008 ai.) a na druhej strane povazujeme za
dolezitejSie objasnenie zmyslu a obsahu zaverecnej prace ako jej formy. | ked formalna
stranka prace rovnako vypoveda ojej uUrovni (najma dodrZovanie spravneho citovania),
rovnako ako jej jazykova uroven (malo by sa stat nevyhnutnostou, aby zadverecné prace
dodrziavali normy jazykov, v ktorych su pisané; nie vidy su dodrziavané, vratane slovenciny)
a formdlna uprava.

Zaver

Na zaver mozino povedat, Ze zameranie zavereénych prac vkontexte aplikovanej
lingvistiky by nemalo odpovedat na otazku: aké je to, ¢o sme skimali, ale ma sa venovat
otazke, na ¢o sluzi to, ¢o sme zistili. Ide o skutoény aplikacny postoj, ktory by mal prijat autor
zaverecnej prace s témou aplikovanej lingvistiky.

Ak chceme, aby mala nasa praca buducnost, aby sa energia, ktord sme jej venovali,
vratila a prispela k poznaniu a porozumeniu svetu, nestaci akakolvek praca. Mali by sme teda
neustdle znovu prehodnocovat spdsob skimania a studia jazyka. Nemusi to byt jednoduché,
ale je dolezité, aby sme sa o to pokausili.
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3 ACADEMIC RESEARCH IN LANGUAGE PEDAGOGY
Silvia Pokrivéakova

Language pedagogy is an interdisciplinary branch of science, integrating knowledge of
pedagogy, linguistics and other disciplines (social studies, anthropology, psychology, cultural
studies, literary studies, cognitive sciences, etc.). At the same time, it may be considered as a
relatively independent field of applied linguistics (cf. Hall, Smith, Wicaksono, 2011, pp. 127-
220). Therefore in theory language pedagogy research could incorporate procedures and
apply research methods from all the sciences.

Research in language pedagogy
Language pedagogy research incorporates all the main types of research (cf. chapter 1 of this
Handbook):

- basicand applied;

- primary and secondary;

- scientific vs. academic (here it is important to point out a rather important difference in
the understanding of the term “academic research” between the authors of this
Handbook and Svec [1998, p. 66], who sees it as research conducted at academies of
sciences (e. g. Slovenska academia vied in Bratislava).

Recently, in pedagogic sciences (including language pedagogy) a rather new type of
research is applied, called action research, which is conducted by in-practice teachers who
thus play “a demanding double role” of a teacher (i.e. an active participant of the
pedagogical situation to be researched) and a researcher (Janik, 2004, p. 53; for more see
Burns, 1999 and the quoted study by Janik, 2004).

Qualitative v. quantitative research

Traditionally, methodology of language pedagogy distinguishes 2 basic designs of
research: quantitative and qualitative. Recently, however, some authors see survey research
methods (e.g. questionnaires) as an independent design of research. There are also authors
who point to a vague and artificially built character of borders between methods of
guantitative and qualitative research, since all research methods “can act together in all
possible combinations to various degrees” (Brown, 2004, p. 489). They see research
methods as an interactive continuum made of degrees, quantitative experiment being a
border point on its one end and a qualitative case study a border point on the other end
(ibid., pp. 488-489). This is one of the reasons why research methods in one of the key
textbooks on research in educational sciences (Svec, 1998) are divided into predominantly
guantitative (“prevaine kvantitativne”) and predominantly qualitative (“prevaine
kvalitativne”).

The shift from quantitative to qualitative design of research
In the last decade of the previous millennium research methods of predominantly
guantitative design were more valued for their capability to gain higher degrees of
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objectivity, validity and reliability. Nowadays it seems that the interest of researchers has
been shifting to the research methods of predominantly qualitative design.

The procedures of quantitative and qualitative research in language pedagogy
The procedure of the quantitative design of research can be seen as an algorithm, mostly
linear, proceeding from one step to another (see Tab. 3).

Tab. 3: The detailed procedure of empirical (quantitative) research in language pedagogy (cf.
Manak, 2004, p. 20):

Study — Case — Meeting — Experience

N2
Theory

N2

Research field

N2

Research questions

N2

Narrowing the problem

N2

Variables — Hypotheses — Concretization

N2

Research methods and techniques

N2

Measuring
$
Sampling
N2

Pre-research

N2
Collecting data

N2

Data analyzing

N2 N2 N2

Quantitative Statistical Qualitative

N2

Conclusions
N2
Report (Thesis) writing
N2

Outcomes

N2 N2

Theoretical Practical

N2

Publication (Presentation)
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On the contrary, the procedure of the qualitative design of research is mostly circular,
where particular phases can overlap, run in parallel and where the researcher often goes
back to previous phases and modifies them (cf. Svaficek, 2007, p. 51).

Depending on the aims of the research and its dominant design (quantitative or
gualitative, see p. 13 of this Handbook), the researcher selects from a scope of suitable
research methods. The list of the most frequently used research methods applicable in
language pedagogy is given in Table 4.

Table 4: General classification of research methods in language pedagogy

Predominantly quantitative research Predominantly qualitative research
methods: methods:
e variety of surveys (questionnaire, e action research;
interview); e direct observation;
e experiment; e participant observation;
® quasi-experiment; e case study;
e sociometry; e ethnography;
e tests; e historiography;
e scaling; e qualitative debate;
e verbal reports; e qualitative observation;
e quantitative content analysis; e qualitative content analysis of written
e numerical methods such as mathematical documents;
modelling, etc. e in-depth interviews;
e unstructured interviewing,
e qualitative experiment (Mardk, 1994a),
e focus groups (Morgan, 2001), etc.

Standards for quantitative and qualitative language pedagogy research (cf. Brown,
2004, pp. 491-496).
Researchers conducting quantitative design of research have to secure its reliability,
replicability, validity, and generalizability.
Reliability: a researcher has to demonstrate both
a) reliability of research instruments (a questionnaire, a test, a scale or other measuring
Instruments);
b) reliability of results (indicating the degree to which the results would likely be the same
if the research were repeated under the same conditions).
Researchers may use various statistical tools to report the degree of reliability (Cronbach
alpha, K-R20, p < 0.05 statistical tests, etc.).
Replicability: helps other researchers to replicate or repeat the research later on. To
provide this standard, a researcher should provide enough information about:
a) the participants in the study and the way of their selection;
b) the research instruments;
c) the research procedures (collecting the data, scoring or coding the instruments, and
analyzing the results).
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Validity: ensures that the research results are accurately interpreted, neither mis-
interpreted, nor over-interpreted (internal validity), and applicable to the outside world
(external validity).

Generalizability: shows the degree to which the results of a study can be generalized
(applied to a larger population or to other similar groups).

Researchers conducting a qualitative design of research are expected to monitor
dependability, confirmability, credibility, and transferability of the research.

Dependability: is similar to reliability in quantitative research. A researcher should point
out any conditions that could be related to the research samples and to any modifications
made in the design of the research. Dependability may be improved by using such
techniques as stepwise replications, overlapping methods, and inquiry audits.

Confirmability: is close to replicability of quantitative research. A researcher should
make all research data available to other researchers who may thus confirm or reject them
or their interpretations.

Credibility: is analogous to internal validity of quantitative research and is based on
maximizing the accuracy of definitions and characterizations of the people or things under
investigation. Credibility can be enhanced by member checking, negative case analysis, peer
debriefing, persistent observations, prolonged engagement, referential analysis, and/or
triangulation (for more on these techniques, see Davis, 1995; or Brown, 2001).

Transferability: is similar to generalizability of quantitative research. It requires
researchers to use detailed descriptions of the research design, context, and all the
conditions so the readers can evaluate the applicability of the interpretations in other
contexts with which they are familiar.

There are numerous reliable sources describing and explaining procedures of language
that might be applicable and useful in pedagogy research. They are available both in Slovak
and in Czech (Chraska, 2003; Ferjencik, 200; Gavora, 2000, 2008, 2010; Juszczyk, 2006;
Komdrik, 2002; Mariak, 1994a, 1994b; Manak, Svec, 2004, Ondrejkovi¢, 2007; Pelikan, 1998;
Silverman, 2005; Svaficek et al., 2007; Svec, 1998) and English language (Allwright, Bailey,
1991; Brown, 1988, 2001; Brown, Rodgers, 2002; Cohen, Manion, Morrison, 2000;
DeMarrais, Lapan, 2004; Freeman, 1998; Gall, Gall, Borg, 1999; Gay, Asirasian, 2000;
Hopkins, 1998; Johnson, Christensen, 2000; Larsen-Freeman, Long, 1991; Nunan, 1992;
Seliger, Shohamy, 1989; Scholfield, 1995; Tarone, Gass, Cohen, 1994, etc.), in printed form or
online. Statistical methods are discussed as well (Butler, 1985; Rietveld, van Hout, 1993;
Plewis, 1997; Brown, 1998; Kralik, Hartman, 2000; Lasek, Chrzov4, 2003, etc.).

As stated in the introductory chapter of this Handbook, the researcher is also
responsible for following ethical and professional rules. Brown (2004, pp. 497-498) divides
them into three categories:

A. Ethical considerations with regard to participant issues:

1. Avoiding abusing the participants in a study in any way, including abuses of their
personalities, time, or effort; it is recommended to obtain the participants’ informed
consent in writing.

2. Avoiding abusing any colleagues by collecting data from their students without their
permission or by using too much of their class time.
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3. Rewarding the cooperation and efforts of all participants and colleagues (e.g. in
acknowledgements), at very least by giving them feedback.
Ethical considerations with regard to the analysis:
4. Guarding against consciously or subconsciously modifying data or interpretations.
5. Selecting the appropriate research method and technique(s) and the best possible
interaction of research characteristics.
6. Selecting the most appropriate interaction of standards possible.
C. Ethical considerations with regard to concerns for the audience of a study:
7. Explaining the research clearly so it can be understood by the readers and compared
to other research.
8. Organizing the report using the rules of academic writing so that readers can easily
follow the study.
9. Interpreting results very carefully, avoiding over-interpretation and generalization
beyond what the data and results can support.

@

"

Hot” topics in language pedagogy research in the first decade of the 2000’s:

e various aspects of language acquisition (including studying the acquired knowledge of
grammar);

e benefits and risks of teaching foreign languages to very young and young learners;

e studying the characteristics of foreign language learners (their autonomy, learning
styles, attitudes, etc.);

e studying various aspects of bilingualism and bi-literacy (including special issue of CLIL
and code-switching in the classroom);

e analyzing CALL (including blending teaching and finding the balance between contact
and on-line instruction);

e studying various components of proficiency (development of vocabulary,
communicative skills and grammar).

e transferring the latest findings of corpus linguistics into language pedagogy, etc.

Bibliography

ALLWRIGHT, D. - BAILEY, K. M.: Focus on the language classroom: an introduction to
classroom research for language teachers. Cambridge: Cambridge University Press, 1991.
BROWN, J. D.: Understanding research in second language learning: a teacher’s guide to
statistics and research design. Cambridge: Cambridge University Press, 1988.

BROWN, J. D.: Using surveys in language programs. Cambridge: Cambridge University Press,
2001.

BROWN, J. D. - RODGERS, T.: Doing applied linguistics research. Oxford: Oxford University
Press, 2002.

BURNS, A.: Collaborative action research for English language teachers. Cambridge:
Cambridge University Press, 1999.

BUTLER, C.: Statistics in linguistics. Oxford: Blackwell, 1985.

CHRASKA, M.: Uvod do vyzkumu v pedagogice. Zdklady kvantitativné orientovaného
vyzkumu. Olomouc: Pedagogicka fakulta Univerzity Palackého, 2003.

CLAUSS, G. — EBNER, H.: Zdklady statistiky pre psycholdgov, pedagdgov a socioldgov. 1. vyd.
Bratislava: SPN, 1988.

37



" v
KATEDRA
'LINGVODIDAKTIKY
A INTERKULTURNYCH
5

The Handbook of Academic Research 2011

COHEN, L - MANION, L. - MORRISON, K.: Research Methods in Education. 5" ed. London:
RoutledgeFalmer, 2000.

DAVIS, K. A.: “Qualitative theory and methods in applied linguistics research”. TESOL
Quarterly, 1995, 29, pp. 427-53.

DeMARRAIS, K. — LAPAN, S. D. (eds.): Foundations for research. Methods of inquiry in
education and the social sciences. Mahwah, NJ.: Lawrence Erlbaum Ass., 2004.

DENSCOMBE, M.: The Good Research Guide. Buckingham: Open University Press, 1988.
FERJENCIK, J.: Uvod do metodologie psychologického vyzkumu. Praha: Portal, 2000.
FREEMAN, D.: Doing teacher research: from inquiry to understanding. Boston, MA: Heinle &
Heinle, 1998.

GALL, J. P. — GALL, M. D. — BORG, W. R.: Applying educational research. 4™ ed. New York:
Longman, 1999.

GAVORA, P.: Uvod do pedagogického vyzkumu. Brno: Paido, 2000.

GAVORA, P.: Uvod do pedagogického vyskumu. 4. vyd. Bratislava: Univerzita Komenského,
2008.

GAVORA, P. et al.: Elektronickd ucebnica pedagogického vyskumu. [online]. Bratislava:
Univerzita Komenského, 2010. Dostupné na: http://www.e-metodologia.fedu.uniba.sk/

GAY, L. R. — ASIRASIAN, P.: Educational Research. 4" ed. London: Prentice Hall, 2000.

HALL, Ch. J. — SMITH, P. H. — WICAKSONO, R.: Mapping Applied Linguistics. A Guide for
Students and Practicioners. New York: Routledge, 2011.

HOPKINS, K. D.: Educational and Psychological Measurement and Evaluation. 5™ ed. Boston :
Ally and Bacon, 1998.

JANIK, T.: “Akéni vyzkum jako cesta ke zkvalitfiovani pedagogické praxe”. In: MANAK, J. —
SVEC, V. (eds): Cesty pedagogického vyzkumu. Brno: Paido, 2004, pp. 51-67.

JOHNSON, B. — CHRISTENSEN, L.: Educational Research. Boston: Allyn and Bacon, 2000.
JUSZCZYK, S.: Metodoldgia empirického vyskumu v spolocenskych veddch. Bratislava: IRIS,
2006.

KOMARIK, E.: Metddy vedeckého pozndvania ¢loveka. Bratislava: Univerzita Komenského,
2002.

KRALIK, O. — HARTMAN, N. J.: Zdklady statistiky pro pedagogy. Brno: Akademické
nakladatelstvi CERM, 2000.

LARSEN-FREEMAN, D. - LONG, M.: An Introduction to Second Language Acquisiton Research.
London: Longman, 1991.

LASEK, J. — CHRZOVA, M.: Zdklady statistického zpracovdni pedagogicko-psychologického
vyzkumu. Hradec Krdlové: Gaudeamus, 2003.

LAZARATON, A.: “Qualitative research in applied linguistics: a progress report”. TESOL
Quarterly, 1995, 29, pp. 455-72.

LINN, R. L. — GRONLUND, N. E.: Measurement and Assessment in Teaching. 5" ed. London:
Prentice Hall, 2000.

MANAK, J. et al.: Kapitoly z metodologie pedagogiky. Brno: MU 1994a.

MANAK, J: Experiment v pedagogice. Brno: MZK, 1994b.

MANAK, J. = SVEC, V. (eds): Cesty pedagogického vyzkumu. Brno: Paido, 2004, pp. 9-20.
MANAK, J.: Myslenkova cesta pedagogického badatele pfi vyskumu. In Manak, J. — Svec, V.
(eds): Cesty pedagogického vyzkumu. Brno: Paido, 2004, pp. 9-20.

NUNAN, D.: Research Methods in Language Learning. Cambridge: CUP, 1992.

ONDREJKOVIC, P.: Uvod do metodoldgie spolodenskovedného vyskumu. Bratislava: Veda,
2007.

38



KLIZ:AS‘:EDRA
//gifg%‘;iﬂi%;f:fm The Handbook of Academic Research 2011

PELIKAN, J.: Zdklady empirického vyzkumu pedagogickych jevd. Praha: Karolinum, 1998.
PLEWIS, I.: Statistics in Education. London: Arnold, 1997.

RIETVELD, T. - van HOUT, R.: Statistical techniques for the study of language and language
behaviour. Berlin: Mouton de Gruyter, 1993.

RITOMSKY, A.: Statistické spracovanie pedagogickych vyskumnych dat pocitacom.
Pedagogicka revue, roc. 46,1994, ¢. 1-2, s. 457-483.

RITOMSKY, A.: Zakladné metddy Statistického spracovania dat v edukaénom vyskume. In:
Ritomsky, A. — Sollar, T.: Aplikdcie statistiky v socidlnom vyskume. Nitra: UKF, 2002.

ROSE, D. - SULLIVAN, O.: Introducing Data Analysis for Social Scientists. Buckingham: Open
University Press, 1993.

SELIGER, H. - SHOHAMY, E.: Second Language Research Methods. Oxford: OUP, 1989.
SCHOLFIELD, P.: Quantifying Language: A Researcher’s Guide to Gathering Language Data
and Reducing It to Figures. Clevedon, UK: Multilingual Matters, 1995.

SILVERMAN, D.: Ako robit kvalitativny vyskum. Bratislava: Ikar, 2005.

SVARICEK, R. et al.: Kvalitativni vyzkum v pedagogickych védach. Praha: Portal, 2007.

SVEC, S. a kol.: Metodoldgia vied o vychove. Bratislava: IRIS, 1998.

TARONE, E. - GASS, S. - COHEN, A.: Research Methodology in Second-Language Acquisition.
New Jersey: Laurence Earlbaum Associate, 1994.

Web Centre for Social Research Methods. Analysis. Available at:
http://www.socialresearchmethods.net/kb/analysis.php

39



KLIS

KATEDRA
'LINGVODIDAKTIKY
A INTERKULTURNYCH

The Handbook of Academic Research 2011

4 ACADEMIC RESEARCH IN LITERARY STUDIES

Silvia Pokrivcakova

Academic research in literary studies (literary scholarship) is usually based on the
process called interpretation. Literary interpretation identifies possible meaning/s of literary
works. It explains opinions expressed in and by the text. However, literary meanings are not
easily identifiable because of two reasons:

a) literary works usually try to express something significant about human life, love, hate,
happiness, and suffering, i. e. things which are spiritual and sensual;
b) literary language is characterized by its ambiguity and complexity, it is very rarely clear

and precise in expression (Pokrivéak, Pokrivéakova, 2006).

Interpretation of literary texts may be either intuitive or scholarly (performed by literary
scholars trying to capture the meaning of a work in scholarly language, concentrating on the
work’s language, composition, theme, characters, etc.). Interpretation for academic research
is close to scholarly interpretation since it is expected to be written by the author who is
aware of the principles of literary processes and literary communication. At the same time,
the thesis should be based on the author’s knowledge of literary theory, history, and
procedures of literary criticism (ibid.).

While conducting academic research in literary studies, interpretation should always be
followed by an evaluation of the literary text/s. The evaluation of the literary text may be of
various types:

a) aesthetic evaluation;

b) evaluation according to ethical criteria;

c) linguistic evaluation;

d) evaluation according to philosophical ideas;
e) evaluation according to various ideologies.

The methodology of literary research for the thesis follows the general steps of
gualitative research (see p. 9 of this Handbook). The procedure of literary studies research
might be as follows:

1. Critical reading. The first step of any academic research in literary studies consists of
careful re-readings of the literary text(s) that have been chosen for analysis.

2. Collecting and reviewing relevant information sources. The researcher is expected to
collect articles, reviews and interpretations of the analysed texts by other authors
(collecting facts about the author and the literary work itself, etc.) and then compare
and evaluate them critically. The purposes of this step are:

e to become prepared for the formulation of an informed opinion on the topic;
e to provide a background for the present interpretation;
e to give a sense of some authority to the present thesis.
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Clarification of terminology. It is not of rare occurrence in that definitions of the same
key word/literary term differ in many aspects or they can be even contrasting in their
meaning. Therefore, the researcher is still responsible for providing as precise an
explanation of all literary terms he/she works with as possible. Moreover, using clearly
defined literary terminology is economical for both the author and the reader since it is
not necessary to explain it later in the process of interpretation.

Selecting/narrowing a topic of interpretation. A topic for a literary analysis should
focus on an important aspect of the work. It should answer the question: What is it you
can tell readers about the literary work that they cannot get from simply reading it?

Formulating research problems/questions (which is a sort of formulating hypotheses).

Selecting a critical approach and interpretation techniques for the research. A
researcher in literary studies may select from various critical approaches and various
methods in interpreting different aspects of a particular work (e.g. its composition,
genre, tone, language, possible impact on readers, reflection of various ideologies, etc.).
In addition to classics, long denied literary genres have been analysed and critically re-
evaluated (women’s literature, popular literature, pulp fiction, postcolonial literature,
etc.). Similarly, along with more traditional approaches (psychological, archetypal,
mimetic criticism, and so on), new perspectives are being adopted as well (eco-criticism,
cultural studies, cultural history, social history, media theory, cognitive criticism, etc.).
Among currently popular critical approaches many dealing with minorities and specific
social groups may be found. Here is a very brief overview of some of the literary critical
approaches an academic scholar can choose from (for more see Pokrivcak,
Pokrivéadkova, 2006) while interpreting a literary work:

Author centred approaches:

- biographical criticism;
historical criticism;
historical-biographical criticism;
moral-philosophical, etc.

Text-centred approaches:
- formalist criticism;
- structuralist criticism;
- post-structuralist criticism;
- deconstruction;
- linguistic criticism;
- textual criticism;
- intertextual criticism, etc.

Reader-centred approaches:
- pragmatic criticism;
- reader response criticism;
- cognitive criticism;
- psychological criticism;
- psychoanalytical criticism, etc.
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Ideological approaches:
- feminist criticism;
- Marxist criticism;
- gender criticism;
- postcolonial criticism, etc.

Transcendental approaches:
- Christian criticism;
- Islamic criticism;
- Jewish criticism;
- mythological (archetypal) criticism;
- symbolic criticism, etc.

7. Critical reading of a text/texts and collecting evidence for the conclusion.
While a chosen critical approach and its standard procedures act here as a research
methodology, critical reading means the same as collecting data in other types of
research. The researcher reads closely the analyzed literary work/s, collects evidence
and formulates their own views of a text, based on their individual understanding.

8. Discussion. This is essentially a comparison of new results with the previous knowledge
summarised in the literature review (a part similar to the chapter called Discussion in
empirical final thesis).

9. Formulating conclusions. In addition to the summary of previously formulated results of
interpretation, a researcher evaluates the literary text and its position in the context of
literary tradition.

The researcher may select a topic from a variety of elements the literary work is
composed of, e.g. for poetry: imagery, metrics, tone, diction, paraphrase, etc.; for fiction:
diction, plot, characterization, setting, symbolism, theme, etc.; for drama: composition,
diction, characterization, setting, stage effects, etc.

In the following part we have used the instructive charts by Kearns et al. (1984) to help
you focus on a selected element of a literary work.
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Tab. 5: Writing about Theme (ibid., p. 721)

ELEMENTS ILLUMINATING THEME

A model text: “Through the Tunnel” by Doris Lessing
Subject of story: a young boy ’s trials and success

Characterization

Setting

Events

Lonely, fatherless boy: Jerry
wants independence to
confirm his adulthood; is
chivalrous toward his
mother.

Urgency stressed in details:
He begs for goggles;
practices breathing “as if
everything, the whole of his
life, all that he would

become, depended upon it”.

Change in boy: Initially, he
needs to see his mother on
the beach; later takes risk.
Mother: widow, trying hard
to find balance in attitude
toward son.

Big beach (safe, crowded)

vs. wild bay (“rough sharp
rocks”)

Underwater: magical place
of white sand, like swimming
in “flaked silver”

Tunnel: “sharp rock”,
seemingly endless
Midway through tunnel:

crack opening to sunlight

Point of view

Tone

Omniscient: The story
includes some presentation
of the mother’s thoughts;
however, the main focus is
on Jerry’s actions, fears, and
thoughts, emphasising his
aloneness.

Sympathy and empathy:
Author is appealing to the
reader to recall that the
guest for independence and
adulthood is solitary and
painful.

Conflict with mother: Jerry
wants to obey but needs to
be free.

Conflict with older
Jerry wants acceptance.
Conflict with self: Is he able
physically and mentally to
risk swimming the tunnel?
Climax: Jerry swims through
the tunnel.

Falling action and resolution:
Jerry does not share his
success with his mother and
does not need to rejoin the
older boys.

boys:
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Tab. 6: Writing about Setting (ibid., p. 715)

SETTING REVEALS PURPOSE

A model text: “Why Don’t You Look Where You're Going?“ by Walter Van Tilburg Clark

Question

Answer

Supporting detail

Setting and Mood
What is the Pervasive mood
of the story?

Humorous but nervous,
with undercurrent of
mystery

“More like a white Utopian city
than any the earth will ever
bear, she parted the subservient
waters and proceeded”.

Setting and Plot
Is the setting significant at
each point in the plot?

The story’s events all take
place on the ocean, which
is the only setting in which
they could have taken
place.

The exposition describes the
attitude of the passengers
toward the ocean and liner. At
the narrative hook, when the
man notices the object on the
horizon, the passengers begin to
gather on deck. Through the
rising action more passengers
gather, all staring at the ocean
and the distant object, realizing
that it is a sailboat. At the climax
the sailor swerves his small boat
through the water, almost
capsizing. In the falling action
and resolution, his boat pulls
away and the passengers watch.

Setting and Characters
What physical or
physiological strengths or
weaknesses are revealed as
characters interact with
setting?

The passengers are
passive.

The sailor is energetic,
frightened, yet in control —
a fighter.

"There was nothing an ordinary
mortal could do about a ship like
this...”

“The passengers knew he was
frightened... The man, energetic
as a jumping jack, worked at the
rail for an instant, then threw
himself aft...”

Setting and Theme
What does the setting say
about life?

The defiance of the boat.
The small boat going its
own perilous way
represents one choice that
humans have — that of
being independent and
self-reliant.

The name of the small boat,
Flying Dutchman, suggests the
independent wanderer.
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Tab. 7: Writing about Poetry (ibid., p. 729)

THE MEANING AND TECHNIQUES OF A POEM

A model text: ,,Solitaire” by Amy Lowell

Meaning: While ordinary people sleep, the mind of the speaker, in a playful mood, ventures
to explore far-off places and communicates the enjoyment of being alone and of being able
to imagine such pictures.

Speaker Sound Imagery Figurative language
First-person speaker: | Rhythm: irregular, 4- | Contrast images of | Personification of
confidential, sharing; | 5 feet per line; the | city(poem’s frame) | night: “drifts”, “sifts

presumes the reader
will understand

last line is markedly
short
Onomatopoeia:
frequent, as in
“drifts” and “flutter”;
suggests quiet,
gentle motion
Alliteration:  “peek
and peer”, “light and
laughing”

Rhyme: “drifts” and
“sifts”

Slant rhyme: “shine”
and “mind”
Generally subtle but
fanciful sound
effects

with exotic places in
which the mind of
the speaker plays:
“old, blue Chinese
gardens,” “a pagan
temples”, “flutings of
white pillars”

Extensive colour
images: “blue...
gardens”, “white

pillars”, “purple and
yellow crocuses”

down”
Personification of
mind: seen as
playing ball, dancing
in grass with flowers
in its hair and its feet
shining with dew
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Tab. 8: Writing about the Total Effect (ibid., p. 731)

ANALYSIS OF THE TOTAL EFFECT

A model text: “An Occurrence at Owl Creek Bridge” by Ambrose Bierce

Question Answer Details
A. What is the impact of | The reader is kept in suspense, Details creating suspense:
the work? hoping for Payton’s escape from | Suspense is created by

death. When that hope is
ultimately crushed, the reader
reflects on how fragile life is.

inconclusiveness at the end
of Part | and the vivid details
of Part Ill , which suggest
Peyton is still alive: “He
watched them (his hands)...
as first one and then the
other pounced upon the
noose at his neck”.

B. What is the dominant

Plot: The dream sequence is

The speed of the “framed”

literary element? “framed” by the real-life hanging | section is contrasted with
at the beginning of the story and | the “slow-motion” dream
in the concluding paragraph. sequence.

C. How do the other Character: The reader feels Peyton is a gentleman;

literary elements
support the dominant
element?

sympathy for Peyton, a
dedicated man dying for a lost
cause.

Setting: The dramatic, sensuous
landscape underscores the value
of life. The reader wants Peyton
to live to appreciate it.

Point of view: Omniscient in
beginning and end, but the point
of view shifts to limited third
person in the dream sequence,
as the reader becomes involved

with Peyton’s hopes and dreams.

Tone: sympathy for Peyton and
horror at his fate

Theme: “The imminence of
death can heighten our
perceptions”: this theme is what
the reader comes to realize once
the suspense ends.

possesses deep patriotism
and family values.

“brilliant-bodied flies”; “the
prismatic colours in all the
dewdrops upon a million
blades of grass”

No details of thoughts or
feelings of the Federal
troops are given; the reader
symphonizes with Peyton’s
agonies: “To die of hanging
at the bottom of a river! The
idea seemed to him
ludicrous. “God, help me, |
cannot dodge them all”.
Strong sense images portray
the beauty of the world
Peyton loses (see above).
The emphasis on light and
sound images underlines the
heightened quality of
Peyton’s  perceptions as
death approaches.
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Symbol: Owl Creek bridge is
suspended between life and
death; it leads inevitably to
death.

Irony: Situational irony at the

end shocks the reader and ends

the suspense.

Peyton sets out to destroy
the bridge, but it destroys
him.

The reader maintains hope
until the end, even though
there have been clues that

Peyton’s perceptions may be
distorted: the guards are
“unarmed”; Peyton spends a
long time underwater; the
captain does not fire.
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5  ZAKLADNE OTAZKY A METODY SKUMANIA
KULTURNYCH STUDII

Zuzana Fraterovad

Kontext vzniku a rozvoja kulttrnych studii

V tejto kapitole prirucky sa budeme zaoberat kultirnymi Stadiami, vyskumnymi
metddami vyuzZivanymi vich ramci, rovnako ako aj dopliujucimi odporucaniami na
vypracovanie zdverecnych akademickych prac v zodpovedajucich Studijnych odboroch a
programoch (napr. Studijny odbor 2.1.32 Cudzie jazyky a kultury, studijny program Anglicky
jazyk a kultara).

Pri Studiu jazyka a kultdry sa prirodzene nachadzame na pomedzi lingvistiky
a spolo¢enskovednych odborov, ktoré Studuju kultdru ludskych spoloc¢nosti. Skdimanie
kultary zastupuje odbor, ktory mava rozlicné pomenovania: kultirna antropoldgia
(predovsetkym USA), socidlna antropoldgia (Velka Britania), etnolégia (Francuzsko) alebo
etnografia (eurdpske Staty byvalého vychodného bloku). Tieto smery maju spolo¢ny zaujem
ovyskum kultirnej diverzity asu zakladom ,vysvetlovania c¢loveka” ajeho kultirnej
uréenosti. Kazda kultdra formuje svojho ¢lena jedine¢nym sposobom. Kazdému individuu
spolo¢nost ajej kultira utvaraju blizsie avzdialenejSie prostredie, na zaklade ktorych si
potom jednotlivec vytvori svoj osobity sposob Zivota, vnimanie, citenie, myslenie, normy
spravania sa v rozlicnych spolocenskych organizaciach a Strukturach, rozlicné hodnoty,
nazory, postoje, ¢innosti, atd. Sucéinne teda spolocnost, jej kultura ajednotlivec (jeho
biologicka a SirSie vnimatelna ludska podstata) urcuju jeho charakter a konanie v Zivote.

Ak Studujeme kultdru akejkolvek geografickej oblasti/komunity, v nasom pripade
vymedzenej spoloénym jazykom, v podstate s fiou komunikujeme. Preto je dblezité si
uvedomit  fakt, Ze sme  sprostredkovatelmi medzi dvoma a viacerymi
spolo¢nostami/kultirami/jedincami, atoto sprostredkovanie prebieha prostrednictvom
jazyka. Zakladnou otazkou je teda skimanie suvislosti a vztahu medzi jazykom a kultdrou.
Jednou zvedeckych disciplin, ktora sa zaoberd poznavanim jazyka vjeho vztahoch
s kultirnym/socidlnym aindividudlnym prostredim je lingvistickd antropoldgia. Prave
lingvistickd antropolégia sa zameriava na skumanie rozlicnych kultdrnych prvkov
prostrednictvom jazyka.

Jazyk je vzorec sprdvania, ktory vznika podobne ako iné vzorce ludského konania v rdmci
kultary. Kulturne modely, schémy, vzorce, kulturne skripty (vyznamovo-kultirne
konstrukty/zhluky) sa zakonite prejavuju aj v dalsich prvkoch kultury, ako su hodnoty, zvyky
a ritudly, kultdrne vzory, symboly (Hofstede, 1991), ktorymi sa riadi spravanie ¢lenov kultury.

Tematické zameranie stadii kultary

Kultdra je to, ¢o riadi “nas svet”, riadi aj “svety” nasSich komunikaénych partnerov,
pricom na zaklade rozdielov mdze vznikat predstava vzdialenosti a rozdielov medzi kultdrami
a dojem nadradenosti alebo podriadenosti urcitej kultury (jej prislusnika). Tento dojem je
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vsak neopodstatneny, a preto je potrebné funkéne zacleriovat poznavanie tychto znakov do
naSej poznatkovej Struktury a tvorivo s nou pracovat.

V kratkosti mozno povedat, Ze v kultirnych studiach sa mozno stretnit najma s témami
tvorby teoretickych modelov kultury a ich zakladnych pojmov, s témou kulturnych odliSnosti
a znakov rozlicnych kultdr, svyskumom medzikultirnej komunikacnej kompetentnosti
a témami komunikacie medzi kultdrami v rdmci vychovy a vzdeldvania, pripadne pracovnych
vztahov. Podrobnejsie sa budeme venovat najma rozdielom medzi kultdrami, ktoré su
vychodiskom uvaZovania o rozdieloch v komunikacii a vyplyvaju z kultirnych znakov.

Hofstede definuje kultiru ako kolektivny fenomén alebo kolektivne ,programovanie”
mysle/myslenia, ktorym sa odlisujd jednotlivi ¢lenovia kultur, socidlnych skupin a kategorii
(Hofstede, 1991, s. 5) a ktoré sa prejavuje v spOsobe ich komunikacie. Hofstede vytvoril svoj
model rozdielov medzi kultirami na zdklade Styroch znakov aich polarit: 1. mocenského
odstupu, 2. individualizmu vs. kolektivizmu, 3. maskulinnosti a femininnosti a 4. obavy
z neistoty. Nasledne skumal tieto Styri zakladné znaky rozdielov medzi rozliécnymi eurdpskymi
a svetovymi kultirami a stanovil prislusné indexy tychto znakov s ich charakteristikami (pozri
Hofstede, 1991, s. 37). Naproti tomu Trompenaars (1998) skima kultirne modely
prostrednictvom siedmich hodnotiacich procesov vyvoja myslenia, ktoré nazyva paradoxami
kultary. Sustreduje sa na schopnost nasho myslenia pracovat v stvislostiach a chapat kulttru
ako nekonecny, opakovatelny proces rieSenia rozlicnych situdcii v medzikulturnych
kontextoch. Polarity siedmich kultdrnych znakov (dimenzii/paradoxov) pomenuva
nasledovne: 1. univerzalizmus vs. partikularizmus, 2. individualizmus vs. kolektivizmus, 3.
neutralita vs. emociondlnost, 4. difaznost vs. $pecifickost, 5. vybudovany status vs. status
prisideny, 6. asova sekvencnost vs. synchronizacia, 7. orientacia v priestore.

Oba modely su vychodiskom definovania aobjasfovania obsahu medzikultirnej
komunikacie astupnfia rozvoja medzikultiurnej komunikacnej kompetentnosti, teda tvoria
zaklad uvaZovania o vztahu kultury a jazyka.

Témy kultdrnych studii sa rozlicnym spdsobom orientuju na uvedené znaky kultdrnych
modelov, pricom sa ich uplatiovanie prejavuje v medzikultirnej komunikacii. Nasledne
uvedieme Meletzkeho (1996) sumarizaciu kulturnych rozdielov, ktorou zhrnul sposob
vnimania, nardbania s casom a priestorom a sp6sob myslenia prislusnikov kultury (Meletzke
in: Zierer, 2004):

a) percepcia: v kazdej kulture prevlada Specificky sp6sob vnimania skutoc¢nosti, spojeny s
rozlicnymi prvkami (tvarmi, farbami, véiami a pod.) a urcitymi symbolmi a hodnotami

(napr. uhly zapadnej a krivky vychodnej kultury), (pozri napr. Pokorny, 2010).

b) cas: kultury sa odliSuju podla toho, ako vnimaju ¢as a nardbaju s nim:
e orientacia na budlcnost (eurdpske kultdry), minulost (napr. ¢inska), pritomnost
(napr. latinskoamericka, romska kultira ai.);
e vacsia alebo mensia miera hospoddrenia a racionalizacie ¢asu;
e viacSia alebo mensia presnost;
e vacsialebo mensi reSpekt k “Casu pre seba” a pod.
Meletzke tiez uvadza viacero dvojic znakov nardbania s casom, z ktorych uvadzame
nasledovné:
e linedrne/cyklické;
e monoténne/rytmické;
e plynuce/neplyntce;
e synchréonne/asynchrénne, atd.
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c) priestor: autor rozliSuje pouzivanie a usporiadanie priestoru v urcitej kultire podla:
e reSpektovania vonkajsieho prostredia;
e vnimania sukromia;
e vacsej alebo mensej pozornosti venovanej Upravam priestoru.
Nardbanie s priestorom v danej kultire je mozné skimat na zaklade niektorej z dvojic
znakov:
e konkrétnost/abstraktnost vo vnimani priestoru;
e statickost/dynamika;
e otvorenost/uzavretost;
e vycleriovanie/zaclenenie do vacsich celkov;
e prirodzeny vs. umely priestor, atd.

d) sp6sob myslenia: je charakterizovany viacerymi z nasledovnych dvojic znakov:
e logicky (zapadny)/ intuitivny (vychodny);
e analyticky (napr. francuzsky)/integrativny (napr. nemecky);
e poznavaci (anglicky)/ afektivny (latinskoamericky);
e induktivny/deduktivny;
e abstraktny/konkrétny;
e detailisticky/globalisticky;
e priamy/nepriamy;
e individualisticky/kolektivisticky, atd.

Uvedené medzikultirne rozdiely sa prejavuju v jazyku. Sposob komunikdcie zavisi od
toho, ¢i je dand kultura orientovand napriklad na individualisticky alebo kolektivisticky
spOsob myslenia, alebo vnima ¢as linedrne ¢i cyklicky a pod. a aké vzorce komunikacie na
zaklade toho vytvara. Kultira ponuka spbsoby ako vnimat, mysliet, spravat sa, konat v
konkrétnych situaciach kazdodenného Zivota, ako su: narodenie, manzelstvo, vzdelanie, hry,
sexualne spravanie, nadkup a predaj, konzumacia potravin, volny ¢as, spravanie sa vodi
detom, naboZenské obrady, respekt k socidlnym tabu, plnenie socidlnych roli, o¢akavani
a pod. Vzorce kulturneho sprdvania, medzi ktoré — ako sme uz povedali — patri aj, vznikli na
zaklade spolo¢nej siete vyznamov, ktoré si kultura vytvara a meni v priebehu svojho vyvinu.

V kontexte skdmania kultirnych modelov aich odliSovacich znakov vznikli nastroje
a metddy skiumania kulturnych odlisnosti a stupnia rozvoja medzikulturnej komunikacnej
kompetentnosti. Jednou z metdd je typologicky dotaznik, ktorym sa zistuje pritomnost alebo
nepritomnost uréitého stiboru znakov, ktoré su charakteristické pre jednotlivé typy kultar
a socialnych zriadeni. Na zaklade miery pritomnosti siboru znakov mézeme identifikovat
mieru ,,blizkosti“ kultdry jednotlivym typom. Typ kultiry potom naznacuje, do akej miery su
pre daného jednotlivca/skupinu charakteristické uréité prejavy spravania (Durigova, 2004, s.
58). Typologické dotazniky su kvantitativnou metédou vyskumu kultdr a socidlnych zriadeni,
ktoré slizia na zhromaZzdovanie odpovedi respondentov na ponukané otazky. Otazky su
zvycCajne zostavené tak, Ze obsahuju identifikovany subor znakov, ktoré vyskumnik zvolil. Su
zalozené na deduktivnej logike, zistuju vyskyt znakov atestuji hypotézy stanovené
vyskumnikom.
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V kontexte tvorby zavereénych prac moiu byt prave vysledky ziskané uvedenymi
metddami zakladom stanovenia hypotéz ovztahu (korelaciach) vyskytu uréitého znaku
kultury a sp6sobu vyjadrovania sa jej prislusnika. Prave znaky kulturnych odliSnosti vstupuju
do medzikultirnej komunikacie asp6sobuji nedorozumenia, pripadne mézu posilfiovat
stereotypy, predsudky ainé vzorce, ktorym je moiné predchadzat prave poznavanim
a popisom fungovania urcitych znakov odliSnosti medzi kultirami a nachadzat moznosti
lepsieho porozumenia. Rovnako je potrebné povedat, Ze v pripade slovenskej kultury a jej
vztahu kjazyku a spbsobu vyjadrovania Slovakov existuje minimalny pocet $tudii, najma
v porovndvani s inymi kultirami aich jazykmi. Preto je potrebné sa v zavere¢nych pracach
kultrnych stadii  opriet o kulturologické vychodiskd aspajat ich svychodiskami
lingvistickymi, a predovsetkym, je mozné zaujimavym spdsobom kombinovat vyskumné
metddy oboch disciplin.

Nasledne uvedieme priklady niektorych rozdielov medzi kulturami, ktoré sa najcastejsie
prejavuju v medzikultirnej komunikacii a ktoré je vhodné skumat z pohladu sucéinného
Studia jazyka a kultury:

e verbalna hospodarnost a verbalizacia (napr. priamost/nepriamost v komunikacii);
e neverbadlna komunikacia: vizudlny a telesny kontakt, mimika, (socidlna vzdialenost

a socialna moc, ktoré vstupuju ovplyviiuju neverbalnu komunikaciu atd');

e komunikaéné formuly (sposoby otvorenia a ukoncéenia komunikacie, pozdravy, poradie
hovoriacich, relevantnost vypovede, zdvorilost, a pod.);

e vplyv povolania, vzdelania, pohlavia, veku, socidlnej roly, vierovyznania apod. na
povahu komunikacie prislusnika urcitej kultury;

e komunikacia v spdsobe utvarania socialnych vztahov (od kultirnych rozdielov zavisi, ¢i
ide o proces priamy vs. nepriamy, rychly vs. pomaly, désledny vs. povrchny a pod.);

e komunikaéné tabu, vytvorené vierou, zvykmi, prirodou a pod.;

e vnimanie poriadku, zdkona, prav, povinnosti, prace, manzelstva, vychovy a pod. a jeho
prejavy v komunikacii;

e koncept obrany kulturnej identity v komunikacii urcitej kultury;

e  Zivotny Styl — “predstava” Zivota a jej odraz v komunikacii;

e ciele vzdalovania sa od komunity (Studium, praca, turistika a pod.);

e okolnosti stretavania sa (miesto, Cas, prostredie, a pod.);

e osobné kvality akomunikdcia o nich (otvorend mysel, optimizmus, tolerancia,
skromnost, jednoduchost, presnost myslenia, pozorovaci talent a pod.).

Medzikultirna komunikaéna kompetentnost

Ako sme uz napisali, tretou zakladnou témou Studii jazyka a kulttiry je medzikultirna
komunikaénd kompetentnost. Podla Chena a Starostu je medzikultirna kompetentnost:
“schopnostou relativizovat a prijimat kultirne vyznamy a komunikativne konat efektivne v
sulade s mnohorakymi identitami komunikujucich” (Chen, Starosta, 1996, s. 358-359). Autori
zaroven dodavaju, ze efektivna komunikacia nema byt Uplne kontrolovana, bez skimania
vyznamov, otazok, nemusi byt perfektnd, pretoze ani komunikacia rodenych hovoriacich
taka nie je. Ludia interpretuju spravy v sulade so svojimi poznatkami, ktoré mozu aj nemusia
byt v sulade s tymi, ktoré ma komunikaény partner. Komunikacia ako interaktivny proces
zviditelfuje rozdiely a spolo¢né prvky medzi kultirami. Na druhej strane vSak na zaklade
principu kontaktu s inymi kultirami, méZe sa stat zvrchovanou, najmé vo vypatych situaciach
vyjednavania alebo konfliktu a vztahu komunikujucich, ked sa jej pripisuje prvorada
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doleZitost a komunikujuci uvazuju len v jej obmedzenych, posudzovaco-postojovych
intenciach. Medzikultirna kompetentnost vtedy nie je plne funkénd. Na zdaklade
(ne)funkénosti medzikultirnej kompetentnosti prislusnikov urcitej kultdry vznikaju rozlicné
typy vztahov medzi kultirami v kontakte (akulturacia, enkulturacia, getizacia a iné).

Rozumiet medzikultirnym vztahom v praxi znamenda rozumiet kultire dvoch svetov,
ktoré su v kontakte. Preto sa medzikulturna komunikacia uskutocnuje tam, kde je kontakt
medzi dvoma/viacerymi kultirami (resp. jednotlivcami) a ich svetmi, a vtedy, ked
komunikujuci rozumeju vyznamu a hodnote Zivotnych skutocnosti vSetkych zucastnenych.
Komunikacia sa stava efektivnejSou, ak sa dosiahne urcity stupen porozumenia toho, o ¢om
zucastneni hovoria.

Poznavanie komunikacnej skutoCnosti je dolezité v procese prijimania inej kultury,
kultirnej adaptacie a prekondvania kultirneho Soku, ktoré rovnako zvyknu byt témami
vyskumu kultdrnych stadii.

Velmi struéne sme uviedli viacero tém, z ktorych sa odvodzuju otazky jednotlivych
vyskumov. V dalsom texte budeme pisat o metddach, ktoré sa pouzivaju v lingvistickej
antropoldgii a etnometodoldgii a si zamerané na poznavanie kultury v jej ucelenosti.

Metddy vyskumu lingvistickej antropoldgie

Lingvistickd antropoldgia sa zaobera rozvojom vyskumu identity, kultdrnych
a historickych procesov prebiehajucich v urcitej spolo¢nosti. Vtomto ponimani sa skimaju
osobné pribehy, udalosti, osobnosti, existujuce dokumenty, topografické, demografické,
antropologické studie lokality, obrazovy material, fotografie, vizudlne vnemy kultury pri jej
$tudiu, kazdodenny Zivot, pisané anepisané pramene. Len ich poznavanim mbZe nastat
rekonstrukcia kazdodennosti danej kultury.

Uprednostiovanymi metédami vyskumu v kontexte lingvistickej antropoldgie su najma
textova analyza a etnografické metddy.

1. Textovd analyza bola logickou cestou vyskumu, pretoze vyskumnici, ktori zacali
skimat tuto oblast, povodne pracovali v oblasti literarnych $tadii. Zaujem o znaky a kddy
viedol semiotiku aZ k Studiu ich kombinacii v textoch.

2. Etnografia bola vo velkej miere pouzivana antropolégmi, ktori zalozili svoje Studie na
integracii komunit, na rozhovoroch s jej clenmi a realizacii zi¢astneného pozorovania.

Metddy v antropologickej aplikacii, ktoré sa pouzivaju na Studium kultary, su spojené
s etnografickymi technikami, ktorych zakladnymi metdédami su:
® pozorovanie;

e zUcCastnené pozorovanie;

e konverzacia, rozhovor, dotaznik;

e genealogickd metdda;

e privilegovani informatori;

e  Zivotné pribehy;

e etnologické stratégie Emic a Etic;

e Studium konkrétnych problémov/pripadové studie;
e dlhodoby vyskum.

Pokial ide o priame pozorovanie kazdodenného Zivota, je potrebné zahfnat aj
zUcastnené pozorovanie. Konverzacie mozu byt formalne aj neformalne, rozhovor méze byt
lubovolne dlhy, Struktirovany alebo nestruktdrovany. Rozhovor moéZe byt vykonany
nahodne alebo inak, neodporuc¢a sa véak vyplfianie formuldrov bez predo$lého kontaktu
a prirodzeného fungovania v ramci skupiny.
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Technika vyskumu Emic (perspektiva ,skimaného”) je zamerana na predstavy, ritualy,
tradicie, naboZenské praktiky alebo vnimanie umeleckych diel a kultirnych prejavov
z pohladu prislusnika danej kultary. Pristup Etic dava prednost vnimaniu, analyze a zdverom
vykonanym vyskumnikom (je to perspektiva pozorovatela alebo vyskumnika).

Etnometodoldégia (synonymum etnografie) vznikla z potreby porozumenia
prirodzenosti kazdodenného Zivota a aktivnej Ucasti, ktord maju ¢lenovia urcitej skupiny
(etnika) v Strukturdcii a tvorbe sp6sobov Zivota, ale aj podmienok a prostriedkov tvorby
socidlneho poriadku. Vjej rdmci sa pouZivaju najma metddy kvalitativneho vyskumu,
pricom ich Specifikom je pristup Emic a spracovdvanie mnozstva ziskanych udajov,
dokumentov, pozndmok zterénneho vyskumu, dojmov, postrehov a pod. ,Srdce”
etnometodoldgie je v interpretdcii mnohostrannosti a mnohorakosti , tvare”, ktord moze
mat ludskd skutoénost, ¢i uZ ide o individudlnu, rodinnu, socidlnu, vieobecnu alebo
akukolvek ludskud skupinu.

Je potrebné, aby vyskumnik venoval pozornost jazyku ajeho pouZzivaniu, aby bolo
mozné dojst k vhodnej interpretacii a porozumeniu diania pocdas vyskumu (pritomnost
inych os6b v skupine, zaujmov, predstav, hodnot, postojov a kultury, ktoré mu davaju
zmysel, rovnako aj ich interakciu s inymi ¢lenmi skupiny, mimiku, re¢, ton hlasu, styl:
jednoduchy a plochy, ironicky, agresivny a pod.).

Pri interpretacii v takomto pripade nestaci aplikovat normy a vopred uréené pravidla
na analyzu ziskanych Gdajov: to, ¢o plati pre jednu skupinu, nemusi platit pre ind. Aka
interpretacia je teda vhodna a spravna? Nestaci iba viest rozhovor s ¢lovekom, pretoze to
zvy€ajne nemusi odhalit, ¢o si ¢lovek mysli a ¢o nechce povedat. Pripomerime mnohé
ludské pokusy o fingovanie, pokrytectvo, klamstva, ktoré pouzivame na zakryvanie toho,
¢o zakryt chceme. Preto sa etnometodolégia nepovazuje za nieéo neutrdlne nemenné,
ale skor za nie€o konstitutivne a tvorivé, ¢o odkryva sp6sob fudskej a socidlnej interakcie.
Jazyk ainterakcia su neoddelitelné a zavislé od kontextu a jeho vyznamu. Tieto otdzky
skima jazykoveda, najma aplikovana lingvistika, pragmalingvistika a analyza diskurzu, ale
bez zaoberania sa pri¢inami, ndsledkami a vyvinom ludského spoluzitia, ako je to
v pripade antropolégie, lingvistickej antropoldgie a etnografie.

Analyza diskurzu bola vo vSeobecnosti ethometodolégmi odsuvana ako metdda,
ktord ignoruje detaily kazdodenného Zivota a skutocné Struktury. Preto aj dnes
v etnometodolégii dominuju metddy zucastneného a nezucastneného pozorovania,
(v zavislosti od pripadu), video- alebo audionahravky ainé metddy, aby sa mohlo
zopakovat prehravanie jednotlivych scén, overenie ich interpretacie a ustvztazriovanie
s vysledkami inych metaod.

Na tomto mieste nebudeme z dovodu obmedzeného priestoru uvadzat popisy
uvedenych metdéd. Tie mozno najst v metodologickych priruckdch a pokynoch
k vykondvaniu kvalitativneho vyskumu (pozri Zoznam bibl. odkazov, napr. Gavora, 2007).
Ako sme v Uvode naznacili, Ulohou autorov zaverecnych prac zo studii kultdry by malo
byt hladanie prepojeni medzi jazykovednymi a antropologickymi disciplinami, ktoré
umozni skimanie Zivota urcitej kultury prostrednictvom jazyka. Po volbe urcitej témy
a stanoveni zakladného problému prace by mal autor pristupit k studiu a vyberu metdd,
ktoré su kdispozicii, na to aby mohol byt stanoveny problém prace vyrieseny.
Uvedomujeme si, Ze etnografické metddy su Specifické a naro¢né na terénny vyskum.
Ponukaju vSak aj metédy pozorovania, zucastneného pozorovania a pristupu Emic, ktory
je vlingvistike malo pouzivany, apreto v kombindcii s metédami jazykovedy moéze
priniest nové poznatky. Spolu s analyzou diskurzu predstavuja liniu, ktord je potrebné
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nasledovat, aby sme neskizli do predmetu skimania antropolégie, histdrie a inych vied
o ¢loveku a spolo¢nosti, ale zostali pri lingvistickej antropolégii ako vychodisku suc¢inného
Studia kultdry a jazyka.

Zaver

Clovek so svojim navykom polarizovat, hodnotit a posudzovat ¢asto nevnima ucelenost
kultary ajazyka avkomunikacnych situacidach ani potreby komunikacného partnera a
nehladad spolo¢né vychodisko. Takéto oddelovanie od spolo¢ného zdmeru, ktory by mal
smerovat k porozumeniu a interkulturalite, t.j. ,spoloénému dobru” vSetkych, sa potom
prejavuje v priklone k zvyhodnovaniu jedného z partnerov, pripadne k neuspokojivému
rieSeniu pre vsetky zucastnené strany. Ak teda mame vytvarat G¢innd komunikaciu medzi
kultdrami, mali by sme mat vidy na pamati, Ze sa mame nieco v tomto procese vzajomného
spoznavania naucit, nie€o, ¢o je nam prinosom a ¢o inych neznevyhodnuje. Vysledok
neoddelovania, ale aj oddelovania od ,spolo¢ného dobra” sa v histdrii fudstva a jeho kultur
prejavuje neustdle, ¢ize ak budeme tento proces sledovat v studiu kultdr, prispejeme k jej
poznavaniu ako celku a k modifikovaniu nasej komunikacie voci sebe aj inym.
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6 CONTENT ANALYSIS IN LINGUISTIC
AND APPLIED LINGUISTIC RESEARCH

BozZena Horvathova - Katerina Vesela

Linguistics bachelor and diploma theses deal with some of the basic linguistic disciplines,

i.

3. phonetics and phonology;
4. morphology;

5. syntax;

6. lexicology;

7. stylistics.

Of course, it is not the whole range of linguistic disciplines, which includes
sociolinguistics, psycholinguistics, semantics (as a special field), computer linguistics and
others. Linguistic fields can be also divided into General Linguistics and Descriptive
Linguistics; the former concerns itself with the fundamental questions of what language is
and how it is related to other human processes and activities, whereas the latter studies
focus on how languages are structured.

In the American and British tradition, language acquisition and communication is
considered a field of linguistics, more precisely — applied linguistics. We call the science
dealing with the issues of language teaching and learning Methodology or Language
Pedagogy. It is a border discipline, using mainly pedagogical methods of research, thus it is
described in a special chapter.

Whichever linguistic discipline a researcher decides to choose, he/she will have to use
special methods for writing the thesis. The set of methods used in the thesis gives the
researcher the whole methodical basis of the thesis. Basically, these methods are either
synchronous (reveal relationships between some phenomena in one period of language
development), asynchronous (development in the course of time, e.g. etymology), and
dynamic synchronous (tracing the movement of some phenomenon within one period of
time).

According to Blanar (2004), linguistic research can be undertaken by
1. linguistic description;
linguistic analysis;

3. and linguistic classification.

N~

Eltinge and Roberts (1993) dealing with linguistic content analysis claimed that it is a
“method of encoding textual data by categorizing key words and identifying relationships”. It
produces a quantitative description representing both the interrelations among words and
their classification into categories (Roberts, 1989). Since the content analysis is a method of
linguistic as well as applied linguistic research, special attention will be devoted to its closer
description later on.
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The methods and the whole methodological basis should be consulted with the
supervisor/teacher. He/she may advise to use e.g. the analysis of word-formation processes,
morphological or syntactical analysis, phonetic/phonological analysis, stylistic analysis, etc. A
special form of analysis is the analysis of frequency. Its values express the periodicity of
some phenomena. In the case of frequency analysis, statistical methods usually support the
research.

However, not only the adequate method is important in the research. The
interpretation of the results obtained by the chosen research method is also of high
importance. The researcher should be able to answer the questions about the possible
reasons and consequences of the research results. So, subsequent synthesis should follow
the descriptions, analyses, and/or classifications. This is the main part of the thesis, where
the researcher can show his/her ability to think independently and creatively — whether on
the bachelor or masters level.

The bachelor thesis is usually oriented just for library research; nevertheless the
illustrative examples should be collected by the researcher, not taken from some other
researcher’s work (from the primary sources, not the secondary ones). At this point the
distinction between these two kinds of sources is needed. The primary sources include direct
records about facts, opinions, attitudes, and statistic data. The secondary sources include
interpretations of primary documents (information) and various compilations.

The number of illustrative examples may vary, and according to the unwritten
agreement among the teachers of linguistic disciplines at the Department of Language
Pedagogy and Intercultural Studies an approximate number of 100 examples is needed in a
bachelor thesis. On the other hand, diploma theses should contain empirical research, thus
the number of examples needed is higher - approximately 500.

The source of the examples can be from any texts, hard copies or internet copies. Texts
can be defined broadly as books, book chapters, essays, interviews, discussions, magazines,
newspaper headlines and articles, historical documents, speeches, informal conversation,
advertisements, theatre, movie scripts, dictionaries, or any occurrence of communicative
language.

However, these sources should be chosen carefully — they may influence the results e.g.
by stylistic features of journalistic style, or personal author’s style etc.

In modern linguistic research, language corpora are used and processed by the means
of computers. A corpus consists of a databank of natural texts (written and/or recorded
speech). The computer program, which is used for the analysis is called concordancer. There
are English corpora and concordancers, which can be found online and free. Language
corpora give the researcher access to an extensive amount of empirical data and natural
language behaviour. A corpus-based analysis (or description, or classification) can be used
for any linguistic discipline.

In linguistic research we do not use ‘hypothesis’ in the same way we do in other types of
research, where there are generally two variables — a dependent one and an independent
one. The prediction of the research result is called a thesis (or a thesis statement). Before a
thesis statement is found, the right research question should be considered. So, the diagram
of the thinking process should be:
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research question

U

thesis statement

U

research to support it

U

analysis, description, classification

!

synthesis and answer to the question “So what?”

Content analysis
As a content analysis is the method frequently used in both - linguistic and applied
linguistic research, we shall focus on it. Content analysis is a research tool focused on the
actual content and internal features of the text. It offers several advantages to those who
consider using it. In particular, content analysis:
e looks directly at communication via texts or transcripts, and hence gets at the central
aspect of social interaction;
e can allow for both quantitative and qualitative operations;
e can provide valuable historical/cultural insights over time through the analysis of texts;
e allows a closeness to the text which can alternate between specific categories and
relationships and it also statistically analyzes the coded form of the text;
e can be used to interpret texts for purposes such as the development of expert systems;
e isan unobtrusive means of analyzing interactions;
e provides insight into complex models of human thought and language use;
e when done well, is considered as a relatively "exact" research method based on hard
facts.

Berelson (1952) defined Content Analysis as "a research technique for the objective,
systematic, and quantitative description of manifest content of communications". It simply
defines the process of summarizing and reporting written data — the main context of data
and their message. It is used to determine the presence of certain words, concepts, themes,
phrases, characters, or sentences within texts or sets of texts and to quantify this presence
in an objective manner. To conduct a content analysis on a text, the text is coded or broken
down, into manageable and comprehensible proportions and categories on a variety of
levels - word, word sense, phrase, sentence, or theme and then examined using one of
content analysis' basic methods: conceptual analysis or relational analysis. The results are
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then used to make inferences about the messages within the text(s), the writer(s), the

audience, and even the culture and time of which these are a part.

Content analysis is a method that applies to all research procedures in which we deal
with words (analysis of questionnaires, interview records, protocols of observation, the
method of verbal statements, verbal associations, methods of completion of sciences, etc.).
However it also represents a special research method which helps us to analyze and
evaluate the contents of text documents. Together with the analysis of aspects of the verbal
content of the text there is the analysis of nonverbal products as well - images, diagrams,
graphs etc. (Gavora 2001, p. 133).

Traditionally, the approaches towards content analysis are divided into a quantitative
and qualitative approach.

1. Qualitative research consists of analyzing the aspects of the content of the text at
different levels - from the explanation of the text’s meaning to deep interpretations.
Gavora (2001, p. 134) mentions in terms of the content analysis a so called non-
quantitative analysis.

2. In the quantitative procedure, the researcher focuses on explicit categories - analytical
categories.

Issues of validity and reliability

The issues of validity and reliability are concurrent with those addressed in other
research methods. The reliability of a content analysis study refers to:

- its stability, or the tendency for coders to consistently re-code the same data in the
same way over a period of time;

- reproducibility, or the tendency for a group of coders to classify categories
memberships in the same way;

- accuracy, or the extent to which the classification of a text corresponds to a standard or
norm statistically.

Reasonable conclusions can be drawn from substantive amounts of quantitative data,
but the question of proof may still remain unanswered. The generalizability of one's
conclusions is very dependent on how one determines concept categories, as well as on how
reliable those categories are. It is imperative that one defines categories that accurately
measure the idea and/or items one is seeking to measure.

According to Gavora (2001, p. 137) the content analysis is validated with the help of
some other method. For example, the content analysis of a teacher's statements about
his/her own work is compared with the observation of his/her work in the classroom, and
vice versa: the observation of teacher's work in the classroom is compared with the
teacher's statements about his/her own work. Content analysis can validate some other
research method, too. The replies in a questionnaire can be compared with the written
product of the tested person (e.g. assignment, essay). Then the agreement rate will be
stated. If we do not want the research to remain only at the level of the description of the
reality, but we intend to verify the hypothesis or to look for some relations, the results
obtained by content analysis should be compared with the results from another source.

The more precise the analytical categories are defined, the higher the reliability of the
content analysis is. On the other hand, too strictly defined categories reduce the reliability.
On the contrary, categories which are too broad increase it (but the differentiation
decreases).
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The reliability of the content analysis is determined by the extent of the correlation
between the analysis results obtained by two or more trained researchers. This compliance
rate is stated for each analytical category and for all categories. This is a non-reactive
research method. The author of the text is not usually present when the content of the text
is analyzed, that’s why he cannot respond and affect the researcher (Gavora, 2001, p. 138).

Methods of exploring the reality

Originally derived from the analysis of mass media and public speeches, the use of
content analysis has spread to the examination of all forms of communicative material.
Content analysis has developed from originally a description technique to an important
research method which helps to derive features of social reality from the characteristics of
the text. This leads to two facts:

1. Content analysis is a research method, which the methods of questioning and
observation rely on.

2. Using content analysis requires the same careful verification of validity as in the case of
interviewing and observation.

The most important medium for content analysis is the press (newspaper texts) because
printed texts are actually available and defining the recording unit and unit of analysis is
unproblematic. In addition, newspaper texts are readily available resources and we can
easily access past editions. The range of the analyzed journalistic texts is extremely broad. It
ranges from documents to interview transcripts, from media products to personal
interviews, from the headlines, commentaries, editorials and advertisements to a variety of
topics about which the press usually informs us: politics, social issues or the analysis of the
contents of some crisis period. Anderson and Arsenault (In Cohen et al., p. 475-476) suggest
that content analysis can describe the relative frequency and importance of certain topics as
well as to evaluate bias, prejudice or propaganda in print materials. Weber (In Cohen et al.,
p. 476) sees the purpose of content analysis as including the coding of open ended questions
in surveys, the revealing of the focus of individual, group, institutional and social matters,
and the description of patterns and trends in communicative content.

The objectives and development of the content analysis

In addition to describing the contents, trend analysis plays an increasingly important
role in content analysis research.

Berelson, one of the founders of content analysis techniques, lists a number of possible
targets of the content analysis in his book Content analysis in communication research
(1952):

1. questions concerning the characteristics of the content;
2. questions concerning the author of the content;
3. questions concerning the audience or effects of the content.

In addition to interviews and observation content analysis has become one of the
fundamental methods of exploring the social reality. It is used primarily within the print
media, but it is being used more and more frequently for the content analysis of electronic
media.

The progress of the content analysis can be recognized by:

a) agreater variety of analyzed documents;
b) the theoretical strength of the research;
c) the development of new indicators and procedures.
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The procedure of the content analysis

Gavora (2011, p. 135-137) presents the following procedure:

1. Defining the basic text file, which consists of all texts related to the defined research
problem. These may include one text or a whole file of texts. The basic text file can be large
and consequently the content analysis can be demanding as well. Therefore, it is necessary
to choose the texts out of the basic text file called a sample file. Refinement of the sample
file may continue by defining the content units selected for the analysis. The researcher may
decide that within a set period all the materials that are related to the given topic will be
analyzed. The selection can be done according to criteria chosen by the researcher and his/
her research plan.

2. Defining the meaningful unit. The meaningful unit of a text can comprise of:

e aword,
e anidea, an argument (word file),
e atopic.

3. Establishing analytical categories that classify the meaningful units and are based on
the established hypotheses. Assuming that the sample has been selected, the next
important task to be fulfilled is to construct categories under which we can analyze all the
content units. That is a so-called categorization key. For construction of the categorization
key there are two starting points:

a) the purpose of the research,
b) the analyzed material.

Even in this case we have to distinguish between different levels of the content analysis.
When analyzing the content structure we mostly build upon the established division of the
content into individual sections, topics or genre categories.

4. Quantification of the meaningful units or analytical categories. The frequency of the
meaningful units (absolute number), the relative number (percentage), and average are
detected. Kerlinger (In Gavora, p. 137) argues that quantification is possible only with those
categories that have a sufficient number of meaningful units. If there is a category which is
not numerous enough - if the phenomena in each of the analyzed categories do not occur in
sufficient quantity-, no statistical generalization is allowed.

5. Interpretation of observed frequencies — the quantitative data which have been found
will be described, analysed, explained and interpreted. Krippendorp (In Cohen et al., p. 482)
suggests that at the stage of data analysis several approaches can be used and they can
include:

e extrapolation: trends, patterns and differences,

e standards: evaluation and judgements,

e indices: examples of relationships, frequencies of occurrence, number of favourable and
unfavourable items,

e linguistic re-presentations

Cohen (2007, p. 482) states that if a less quantitative form of analysis is required one can

establish linkages and relationships between concepts and categories, examining their

strength and direction, how strongly they are associated and whether the association is

positive or negative. Robson (In Cohen et al., p. 482) suggests that drawing conclusions from

gualitative data can be undertaken by counting, patterning (noting recurrent themes or

patterns), clustering (of people, issues, events which have similar features), relating

variables, building casual networks, and relating findings to theoretical frameworks.
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Uses of Content Analysis

Due to the fact that it can be applied to examine any piece of writing or occurrence of
recorded communication, content analysis is used in a large number of fields, ranging from
marketing and media studies, to literature and rhetoric, ethnography and cultural studies,
gender and age issues, sociology and political science, psychology and cognitive science,
linguistics and applied linguistics, education as well as other fields of inquiry.

The following list offers possibilities for the uses of content analysis:

a) Applying content analysis in educational research
Gavora (2001, p. 134) referred to these texts in the field of education:
e school acts and other legislative materials;
e reports, minutes, records of different activities, statistical materials;
e press reports and other reports related to education;
e school order;
e curricula, textbooks;
e lesson plans;
e characteristics of students;
e students’ written assignments;
e students” diaries.

b) Applying the content analysis in other fields of inquiry
The following list (adapted from Berelson, 1952) offers more possibilities for the uses of
content analysis:
e reveal international differences in communication content;
e detect the existence of propaganda;
¢ identify the intentions, focus or communication trends of an individual, group or
institution;
e describe attitudinal and behavioural responses to communications;
e determine the psychological or emotional state of people or groups.
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